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Dear ReadyGEN Teacher,

How do you prepare young children for college and 

careers? You invite them to read, to write, and to explore 

content. You engage them intellectually and emotionally 

in authentic texts and compelling ideas. ReadyGEN is 

a new generation of literacy instruction for the next 

generation of learners in your classroom.

It is a wonderful time to be teaching. Everything we 

have developed for you to use has, at the heart of it,  

our hope that you will love what you teach and that 

your students will love what they learn.

On behalf of the Pearson family, we thank you  

for the work you do for children and welcome  

you to the exhilarating era of college  

and career readiness.

All the best, 

The ReadyGEN Team

Welcome to ReadyGEN
A Whole New Level of Ready!



Get ready, teachers, for ReadyGEN! I am so thrilled to be 
part of this exciting, progressive program designed to 
capitalize on the reading instruction research and what we 
know makes reading for understanding so engaging for 
students. This program provides the structure you need 
to make teaching reading successful and the flexibility 
you need to deliver reading instruction that is responsive 
to your students. I am confident that you will find this 

new program to be the “just right” fit to enhance what you know about 
reading instruction and to keep your students motivated to read more.

—Sharon Vaughn, University of Texas

ReadyGEN is an integrated literacy program focused on reading, writing, 
speaking, and listening and designed to get students ready for college and 
careers. It is built on a collaborative learning model in which teachers and 
students work together throughout the instructional process to grow students’ 
understanding and expand their knowledge.

ReadyGEN teachers activate the learning process through instruction, 
modeling, scaffolding, and reteaching as needed. Students collaborate with 
one another and with the teacher to analyze, question, evaluate, and respond 
as they practice and apply what they have learned. Metacognition is a critical 
piece of this learning process. Students engage in self-assessments and use 
various fix-up strategies as they become increasingly responsible for their 
own learning.

What is ReadyGEN?
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ReadyGEN provides an exciting, engaging experience 
for children. The program features challenging but 
interesting selections, and rigorous yet motivating 
activities. ReadyGEN has everything you need to get this 
next generation of readers and writers ready to meet the 
challenges of learning.

—P. David Pearson, University of California, Berkeley

ReadyGEN actively engages students in literacy experiences, with authentic, 
rigorous texts serving as the core of all instruction. Developed to enable 
students to prepare for college and careers, ReadyGEN provides the tools 
teachers need to guide students through an instructional approach that 
fosters the reciprocity of reading and writing. This critical approach helps 
students understand the interdependency between reading and writing and 
use it to become lifelong learners and communicators. 

To anchor this approach, ReadyGEN has at the heart of its instructional design 
a link between close reading and the production of writing. The program 
encourages students to dig deep, think hard, and always cite evidence 
from the text as proof of their ideas. ReadyGEN is designed with rigor and 
responsiveness to guide all students toward success. 

ReadyGEN lessons incorporate a variety of literacies to engage students 
in unit topics, genres, and the types of writing that will prepare them for 
college and careers. Using ReadyGEN’s integrated pedagogy, big ideas, 
and authentic practice, teachers model how to participate in critical reading, 
thinking, speaking, and writing.
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ReadyGEN lessons are designed with Dr. P. David Pearson’s gradual-release-
of-responsibility model, with the goal of building independent readers 
and writers. As teachers use mentor texts to model reading and writing 
practices in each module, students work to master standards. ReadyGEN’s 
Performance-Based Assessments assess learning so that teachers can easily 
adapt instruction to student needs.

ReadyGEN’s lessons include focused reading and writing instruction, 
independent practice, vocabulary instruction, and student-centered features 
such as Team Talk. With this structure, ReadyGEN combines the reading 
and writing workshop model into one comprehensive literacy workshop. It 
provides targeted instruction with multiple reads of a variety of coherent texts. 
Formative and summative assessments for monitoring progress are also part 
of the equation, which ultimately leads to deeper student understanding and 
increased student responsibility.

The program provides flexibility in tailoring lessons for various classroom 
environments. To ensure success, however, it is recommended that you follow 
these steps as you plan your ReadyGEN lessons:

1.  Read the Performance-Based Assessment (PBA) for the module. 
Reviewing the PBA before instruction begins provides a preview of what 
is expected throughout the module. All instruction ultimately leads to a 
successful PBA.

2.  Read the module text set, which includes the anchor and supporting 
texts.

3.  Review the Text Complexity Rubrics for all texts in the module. These 
rubrics are found in the Teacher Resources section at the back of each 
Teacher’s Guide. Make note of the focus of each text and any features or 
content that might present roadblocks for your students.

4.  Review the Scaffolded Strategies Handbook lessons for the module in 
tandem with the core Teacher’s Guide. Decide which Handbook lessons, 
if any, will be most helpful for your students.

How do I use ReadyGEN?
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Instructional Routines
Instructional routines are the foundation of the ReadyGEN instructional plan. 
ReadyGEN routines provide the framework around which teachers can flexibly 
respond to students’ needs and through which students build expertise and 
confidence. 

The routines are located in the Teacher Resources section at the back of each 
Teacher’s Guide. The routines are developmentally appropriate to each grade 
and build upon the previous grade in a spiral fashion.

•  Think/Pair/Share Routine

•  Whole Class Discussion Routine

•  Small Group Discussion Routine

•  Read Aloud Routine

•  Shared Reading Routine

•  Independent Reading Routine 

•  Text Club Routine

•  Benchmark Vocabulary Routine: Informational 

•  Benchmark Vocabulary Routine: Literary 

ReadyGEN Tip

The program is designed with rigor and responsiveness to guide all 
students toward success. There is flexibility in tailoring ReadyGEN 
lessons for different classroom environments; however, it is 
recommended that teachers use the program routines and instructional 
processes to serve lesson objectives.
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GENERATIVE VOCABULARY 
INSTRUCTION 

Elfrieda H. Hiebert 
TextProject and University of California, Santa Cruz

P. David Pearson 
University of California, Berkeley

Generative Vocabulary

Generative vocabulary instruction aims to make visible 
to students critical features and functions of words and 
connections among words. This knowledge is intended 
to support students in generating meanings of unknown 
words in texts.

—Elfrieda Hiebert, TextProject and  
University of California, Santa Cruz

A hallmark of ReadyGEN is the generative vocabulary instruction that helps 
students learn about words—how words work and how they’re connected. 
Students learn to “generate” new words to unlock complex text. ReadyGEN 
employs a system for understanding how words work in complex texts  
and for determining which words within a text most enable meaning-making 
for students.

The overarching goal of the vocabulary strand is to foster understanding of 
a single text and to ultimately carry that word knowledge across text types 
within the unit and beyond. The words 
chosen in each lesson are essential to 
comprehending text and, in fact, become 
the access points for students in need of 
scaffolding.

Dr. Elfrieda Hiebert and Dr. P. 
David Pearson have written a white 

paper on generative vocabulary. 
You can log in to PearsonSchool.

com/ReadyGEN and click the blue 
button for Download White Paper: 
Generative Vocabulary Instruction.

8  ReadyGEN Implementation Guide



ANCHOR TEXT The Case of the Gasping Garbage

Literary Text Use this chart as a starting point for your class to generate related words.
There may be more words in each cluster than those listed here.

Benchmark 
Vocabulary

Possible
Morphological Links

Possible
Semantic Links Narrative Links

solution solve blend, compound, elixir Setting

overwhelm overwhelming overpower, overcome Movement or Action

efficient efficiency, efficiently renewable, fuel Character

affirmative affirm, affirmation Communication

observations observe, observant,
observational

examinations, findings,
scientist Unit Theme

hypothesis hypothetical theory, experiment,
prediction Unit Theme

mediums media means, modes, digital Communication

culprit culpable mystery, guilty Character

confirmed confirmation substantiated Communication

naturalist natural biologist, zoologist Unit Theme

habitat habitation, habitable,
inhabitant environment Unit Theme

pollution pollute smog, waste Unit Theme

desperate despair reckless, dangerous Emotions

situation situated complicated, condition Setting

Observing the World Around Us

 3

Vocabulary to Unlock Text

UNIT 1 • MODULE A

ANCHOR TEXT The Case of the Gasping Garbage_continued

Literary Text Use this chart as a starting point for your class to generate related words. 
There may be more words in each cluster than those listed here.

Benchmark
Vocabulary

Possible
Morphological Links

Possible
Semantic Links Narrative Links

stumped stumper baffled, dumbfounded Movement or Action

archrival archrivalry nemesis Character

analysis analyze investigation Unit Theme

beaker beak test tube Setting

evidence evidently clue, data Unit Theme

surveyed surveillance inspect, examine,
evaluate Movement or Action

deplete depletion resources, supplies Movement or Action

anonymous anonymity mysterious, unknown Communication

suspended suspension, suspense animation Movement or Action

elementary element, elemental fundamental, education Communication

SUPPORTING TEXT “Location, Location, Location”

Literary Text Use this chart as a starting point for your class to generate related words.
There may be more words in each cluster than those listed here.

Benchmark
Vocabulary

Possible
Morphological Links

Possible
Semantic Links Narrative Links

location locate, local site Setting

earned earnings collected, gained Plot

overtime work, salary Plot

competition compete, competitor contest, winner,
contestant Plot

4  Unit 1 • Module A

SUPPORTING TEXT Thunder Cake

Literary Text Use this chart as a starting point for your class to generate related words. 
There may be more words in each cluster than those listed here.

Benchmark
Vocabulary

Possible
Morphological Links

Possible
Semantic Links Narrative Links

overcome Plot

horizon horizontal skyline, view Setting

squinted squinting, unsquinting,
squinter

peeked, peered,
squinched Unit Theme

luscious sensory Setting

Observing the World Around Us
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Benchmark VocaBulary These words are important  
for understanding concepts within a text. This vocabulary  
is addressed during the reading instruction and can be 
defined as

•  words needed to comprehend a text.

•  words from other disciplines.

•  words that are part of a thematic, semantic, and/or 
morphological network.

•  words central to unlocking the Enduring Understanding  
of a text.

By-the-Way Words These are sophisticated or unusual 
words for known concepts that can be stumbling blocks to 
comprehending a text. The words should be defined quickly 
during reading, but instruction should not interfere with the 
fluent reading of the text. These words are addressed during 
Close Reading and can be defined as

•  words requiring a quick explanation in order for text to be 
understood.

•  words supported by the text for meaning.

•  words that are more concrete.

GeneratiVe VocaBulary in speakinG and WritinG 
Students should demonstrate a deep understanding of the 
generative vocabulary process by using Benchmark Vocabulary 
in conversations, in their writing, and in the Performance-Based 
Assessments.

ReadyGEN Teacher’s Guide

ReadyGEN Teacher’s Guide

ReadyGEN Teacher’s Guide

BY-THE-WAY WORDS  During close reading, define the following words 
for students involving known concepts that can be stumbling blocks to 
comprehending the text.

permit, p. 35: Explain to students that a permit is an official document 
giving someone permission to do something or sell something.

haul, p. 39: Tell students that haul means “to pull or drag something.”

BENCHMARK VOCABULARY

•	Have	students	find	and	read	sentences	from	the	text	with	the	words	
location, earned,	and	overtime.

Use	the	Benchmark Vocabulary Routine for Literary Text	on	
pp. TR24–TR27	to	teach	the	meaning	of	the	words.

•	Use	the	information	on	pp.	2–5	to	discuss	other	words	connected	to	each	
of	the	Benchmark	Vocabulary	words.

PRACTICE	Have	students	use	p.	2	in	the	Reader’s and Writer’s Journal	
to	show	contextual	understanding	of	the	Benchmark	Vocabulary.	Monitor	
students’	vocabulary	development.
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Quantitative Measures

Qualitative Measures

reader and task Considerations

Text Complexity
In order to become college- and career-ready, students need to read 
increasingly complex texts as they progress through Grades K–12, and they 
need strategies that will help them comprehend these texts. 

The following measures and considerations create a three-part model to 
gauge the difficulty of a particular text. Each part of the model is of equal 
importance. The three parts are:

The quantitative dimensions of a text include the readability score, such 
as The Lexile® Framework for Reading, Dale-Chall, or Flesch-Kincaid 
score, as well as other measures of text complexity, such as word 
count, word and sentence length, or word frequency. These measures 
are typically calculated by computer software.

Factors that influence the qualitative complexity of a text include levels 
of meaning (literary text) or purpose (informational text), text structure, 
language conventionality and clarity, and knowledge demands.These 
measures are best determined by an attentive human reader.

When determining the appropriateness of a text for individual  
students, it is important to consider the variables specific to a reader 
(motivation, knowledge, experiences) and to a task (purpose and 
difficulty of the task or of the questions posed). These judgments 
are best made by teachers using their professional experience and 
knowledge of their students.

Text Complexity Rubrics are provided in the Teacher Resources section to 
help familiarize teachers with the complexity of each text in a module. The 
rubrics provide a snapshot of the complexity of the anchor and supporting 
texts, using both quantitative and qualitative measures. The Reader and Task 
Suggestions in each rubric provide tips for preparing students to read the 
text, but you should make your own assessments based on your students. 
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Assessments
ReadyGEN provides a variety of assessment opportunities to gauge student 
progress toward mastery of reading and writing skills and standards. 

Baseline assessment This test is designed to determine students’ 
instructional needs at the outset of the year and establish a “starting point” for 
each student. The results will help identify individuals who are at grade level, 
those who need support, and those who might benefit from more challenge. 

Formative assessments Ongoing formative assessments are integrated 
within every module of ReadyGEN. These include Reading and Writing 
Keystones that assess students’ reading and writing and their understanding of 
key language, structure, and ideas; Fluency Quick Checks that offer If. . . then  
suggestions to monitor students’ fluency progress; Check Progress 
assessments in each unit that assess students’ phonics and word analysis skills;  
student work in the Reader’s and Writer’s Journal, including Write in Response 
to Reading prompts that require students to cite text evidence as they write 
about what they’ve read; and If. . . then suggestions for monitoring progress in 
the Scaffolded Strategies Handbook.

PerFormance-Based assessments Each module of ReadyGEN concludes 
with a Performance-Based Assessment (PBA). These tasks allow students to 
apply the skills they learned to their writing. The PBA process helps teachers 
measure students’ mastery of the standards. The Teacher’s Guide features a 
four-point writing rubric to evaluate students’ PBAs and a Reflect and Respond 
page that includes suggestions for writers struggling with the PBA task.

end-oF-Unit assessments These assessments consist of reading passages, 
selected-response questions, and writing prompts. Students read or listen to the 
passages and answer comprehension and vocabulary questions, referring to the 
texts as needed. The passages are either literary or informational and become 
increasingly complex over the course of the year. The prompts require students 
to write pieces of varying lengths in all writing types.

assessment Book The grade-specific Assessment Book: Teacher’s Manual 
provides an overview of the ReadyGEN assessment components; offers 
strategies for assessing English language learners; supplies directions and 
passages for fluency tests and running records; and includes test administration 
information, answer keys, and rubrics for the Baseline and End-of-Unit 
Assessments. Student tests are found in the Assessment Student Book.
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Reading Instruction
Using carefully organized text sets and a routines-based instructional path, 
ReadyGEN is designed to foster robust instruction in elementary English 
language arts classrooms. 

Each ReadyGEN text set consists of an anchor text and supporting texts. 
Each text was thoughtfully selected to provide key insights into the core 
Enduring Understandings of the unit topic. The text sets are the center of 
instruction and include multiple genres, worthy of close reading and rereading. 

Build Understanding
The goal of the first read of the anchor or supporting text is to introduce the 
text and allow students an opportunity to explore and make initial findings 
about it. Students focus on the Enduring Understandings and the Essential 
Questions as they preview the text. Then students and teacher read together, 
or students read independently. After reading, students reflect on the gist of 
the selection and their general understanding of it.

ReadyGEN Tip

If you read aloud a section of the text or the entire text, you can  
employ the gradual-release model; that is, you need not be the only 
one reading every day. Depending on student ability, you might invite 
individual students to read aloud to the group or have small groups do  
a choral reading. 
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Questions and Answers

Problem

Evan is in a 
contest to 
sell $100 
of lemonade. 
(p. 26)
Evan has 
three days 
to earn $53. 
(p. 26)

Solution

It was a hot 
day, and the 
town green 
was full 
of people. 
(p. 31)
Evan sold 
lemonade 
on the town 
green for a 
dollar less per 
cup than the 
Big Dipper. 
(p. 34)

Result

Evan wound 
up with more 
than enough 
money to 
win the bet. 
(p. 39)

BENCHMARK VOCABULARY

•	Have	students	find	and	read	sentences	from	the	text	with	the	words	
location	and	competition.

Use	the	Benchmark Vocabulary Routine for Literary Text	on	
pp. TR24–TR27	to	teach	the	meanings	of	the	words.

•	Use	the	information	on	pp.	2–5	to	discuss	other	words	connected	to	each	
of	the	Benchmark	Vocabulary	words.

PRACTICE	Have	students	use	p.	7	in	the	Reader’s and Writer’s Journal	
to	show	contextual	understanding	of	the	Benchmark	Vocabulary.	Monitor	
students’	vocabulary	development.

Reading Analysis
TEXT TALK

QUESTIONS AND ANSWERS 	
Explain	that	when	answering	
questions	about	a	text,	
learners	should	be	able	to	
refer	to	specific	parts	of	
the	text	that	support	their	
responses.	Provide	the	Three-
Column	Chart	from	p.	TR40.

MODEL I	want	to	answer	
three	questions	about	
“Location,	Location,	
Location”:	What problem 
does Evan face in the story?	
How does Evan solve the 
problem? What is the result of 
Evan’s solution?	I’ll	look	at	the	
beginning	of	the	story	for	the	
answer	to	the	first	question.	
On	page	26,	the	introduction	
says	that	Evan	is	in	a	contest	with	his	sister	to	sell	$100	dollars	worth	of	
lemonade.	The	first	paragraph	of	the	story	says	he	has	just	three	more	days	
to	earn	$53.	That’s	Evan’s	problem.	I’ll	write	those	details	in	my	organizer.	

PRACTICE/APPLY Have	students	work	independently	or	in	
small	groups	to	complete	the	graphic	organizer.	Use	the	Small Group 
Discussion Routine	on	pp.	TR6–TR7	to	have	students	discuss	how	
finding	specific	details	in	the	text	helped	them	answer	the	questions.	
Check	understanding	by	asking	students	to	share	or	by	circulating	among	
students	or	groups.

OBJECTIVES
Determine the 
meaning of general, 
academic, and 
domain-specific 
words in a text 
and use them in 
conversation.  

 RL.3.4; L.3.6

Explicitly refer to the 
text when asking and 
answering questions.   

 RL.3.1

BENCHMARK 
VOCABULARY
•	 location, p. 26
•	 competition, p. 37

34	 Unit	1	•	Module	A	•	Lesson	3
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While students 
are reading 
independently, 
use the Small 
Group Options  
on pp. 36–37.

BUILD ACCOUNTABILITY Prepare students to read their self-selected 
texts. Announce the two focus points to the class and help students make 
a plan for their reading. Students will apply both focus points to their self-
selected texts.

TODAY’S PROCESS FOCUS

Engagement and Identity

Stamina 

Independence 

Tell students to select a book they think they will enjoy reading. Ask 
students to think about their favorite book and list the author, topic, and 
genre of the book. For today’s independent reading, encourage them to 
choose a book by the same author or within the same topic or genre.

TODAY’S STRATEGY FOCUS

Vocabulary Knowledge 

Fluency 

Critical Thinking 

Comprehension 

Guide students in applying the content of today’s Reading Analysis lesson 
to their self-selected texts. We have learned that we can ask questions 
about a text and find the answers as we read. Look for the problem that 
needs to be solved in your book and ask questions about it. Then find 
answers in the text. When students identify the problem, have them write 
questions about it on sticky notes. Then have students place the notes by 
the details that answer their questions. Alternatively, have students log into 
Pearson Realize to find an Independent Reading Activity that is appropriate 
for the text they are reading.

MONITOR PROGRESS
•	Process Focus: Have students record their reading in a daily reading 

log. Students should tell whether or not they enjoyed their book and tell 
why. Have students record the title and author of the book.

•	Strategy Focus: Have students review with you the sticky notes they 
placed in their book and explain how the details they selected help 
answer one of the questions. Alternatively, have students log into Pearson 
Realize and review with you the Independent Reading Activity they 
completed for their book.

For further guidance, see the Independent Reading Routine on 
pp. TR12–TR19.

Small Group Time
STEP 1 Focused Independent Reading

Independent 
Reading How-To 
Video

Independent 
Reading Activities

Leveled Text 
Library

Reader’s and 
Writer’s Journal

Generative 
Vocabulary Games
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ENGLISH LANGUAGE LEARNERS
IDIOMS  Help students understand the 
meaning of the idiom on p. 31: “The weather 
was holding out, that was for sure.” Explain 
that to hold out means “to continue or 
persist.” Help students understand that Evan 
hopes the hot weather will continue so that 
people will be thirsty enough to want to buy 
his lemonade.

STRATEGIC SUPPORT
ARCHAIC EXPRESSIONS  Students may have 
trouble understanding the expression, 
“Pride goeth before a fall” on p. 35. Explain 
that it is a very old expression and that 
goeth means “goes.” Check to see if 
anyone can put the expression into different 
words. Make sure students understand that 
it means “feeling too proud of yourself can 
lead to disaster.”

LESSON 3
SECOND READ Close Read
CITE TEXT EVIDENCE Engage the class in a discussion about 
what they just read. Remind students that by looking at a character’s 
motivations, they can understand how the character affects the events in 
a story. Use these questions to guide the discussion, and ask students to 
support their answers with evidence.

•	Why does Evan think about Mrs. DeFazio in this moment? (She is his 
math teacher, and she taught him a system for solving difficult math 
problems.) How does remembering Mrs. DeFazio’s ideas help Evan 
take the next step? (Using her system, he is able to figure out how 
much money he needs to earn per day.) DOK L2

•	What are two significant moments in the story? (Evan solves a math 
problem; Evan sells lots of lemonade; Officer Ken gives Evan $5; Evan 
finds out he has earned more than $100.) Show me where the text  
says so. DOK L2

•	How does Evan decide where to sell his lemonade? (He observes the 
area closely and finds the place where all the paths meet.) DOK L1

•	What do we learn about Evan’s relationship with his sister during his 
conversation with Officer Ken? (She is also in fourth grade, so he feels 
competitive and inferior.) Have students cite evidence by reading aloud 
the sentences in the text that describe their relationship. DOK L2

Scaffolded 
Strategies Handbook

Teacher’s Guide

Text Collection
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Close Read
During the second read, or Close Read, students revisit the 
selection to answer text-dependent questions using close-
reading strategies. This is not a time to reread every page 
read during the first read. Rather, the goal of the Close Read 
Instruction is to allow students to dig deeper into focused, 
sustained reading and rereading of portions of a text for the 
purpose of understanding key points, gathering text evidence, 
and building knowledge. 

The following instruction is included in the Close Read 
Instruction:

Vocabulary DeVelopment Students learn, discuss, and use 
the rich generative vocabulary that is integral to unlocking the text.

 Reading Analysis and Language Analysis 
During Reading Analysis, students learn and use the comprehension skills 
and strategies they need to understand the text. Additional literary elements, 
such as author’s purpose and genre, are also included in these discussions. 
During Language Analysis, students learn about author’s craft, or “how the 
text works.” Through close reading of a text, students explore elements such 
as figurative language, sentence structure, dialogue, and word choice.

Focused Independent Reading 
Students have an opportunity to extend and apply what they have learned to 
a “just right” text of their choice.

ReadyGEN  
Teacher’s Guide

 13



In the digital world of the 21st century, strong writing 
skills are critical to effective communication, and 
Pearson’s ReadyGEN makes it possible for all students 
to become champion writers. This program provides 
solid writing instruction and abundant practice in three 
important text types: narrative, informative/explanatory, 
and opinion, as well as the many subgenres these text 
types include. Beginning in kindergarten, ReadyGEN 

gives students the opportunity to explore texts in depth and then write 
about what they have read. In doing so, they develop as critical readers, 
writers, and thinkers. The writing program in ReadyGEN provides 
instruction in key process skills that will transform students into lifelong 
writers. Right from the start, ReadyGEN is a valued partner in helping all 
students master language and express ideas in powerful ways.

—Pam Allyn, Executive Director and Founder, LitLife and LitWorld

The ReadyGEN instructional model uses reading to gain knowledge. Writing, 
then, is the tool for enhancing reading comprehension and learning from text. 
ReadyGEN provides opportunities and guidance for students to talk about 
and then write about what they have read and learned.

Writing Lessons
Each Writing lesson in a module focuses on one writing type—narrative, 
informative/explanatory, or opinion—all in service of the Performance-Based 
Assessment that students will be assigned at the end of the module.

Explicit instruction guides students through the writing process. Instruction 
begins by linking reading and writing. Students analyze good writing models 
from the anchor and supporting texts they are reading. Together, students 
examine and explore writers’ styles and techniques. 

Writing Instruction

14  ReadyGEN Implementation Guide
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NARRATIVE TASK
ObSERVE TO WRITE A NARRATIVE

Think about the characters in the selections you read and how some 
used observation to solve problems. Now, suppose your school 
librarian announces that there is a problem: Library books are being 
found in all the wrong places, and no one knows why. Write a story in 
which one or more characters use observation to solve the librarian’s 
problem.

•	Introduce the narrator and characters and explain the problem.

•	Include a clear sequence of events.

•	Use temporal words and phrases to signal the order of events.

•	Provide a conclusion that solves the problem.

UNIT 1 • MODULE A • PERFORMANCE-BASED ASSESSMENT

Performance-Based Assessment 
Grade 3 • Unit 1 • Module A

196	 Unit	1	•	Module	A
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Trade Book

Text Collection

Teacher’s Guide

Scaffolded Strategies 
Handbook

Narrative Writing Rubric
Score Focus Organization Development

Language 
and  

Vocabulary
Conventions

4

Narrative contains 
a situation that is 
clearly established, 
and narrator and/or 
characters are fully 
introduced.

Narrative recounts 
a sequence of 
events that unfolds 
naturally; clear 
sense of closure is 
evident.

Narrative contains 
dialogue, vivid 
descriptions, 
and character 
experiences and 
responses.

Narrative contains 
a wide variety of 
temporal words 
and phrases to 
signal event order.

Narrative 
contains correct 
grammar, 
usage, 
spelling, and 
capitalization.

3

Narrative contains 
a situation that is 
clearly established, 
and narrator and/
or characters are 
introduced.

Narrative recounts 
a sequence of 
events that unfolds 
adequately; sense 
of closure is 
evident.

Narrative contains 
adequate dialogue 
and descriptions; 
could use 
more character 
experiences and 
responses.

Narrative contains 
temporal words 
and phrases to 
signal event order.

Narrative 
contains a few 
errors, but is 
completely 
understandable.

2

Narrative contains 
a situation that 
is somewhat 
established, but 
narrator and/or  
characters need 
more introduction.

Narrative recounts 
a sequence 
of events that 
seem to occur 
separately; ending 
lacks clarity.

Narrative contains 
little dialogue, few 
descriptions, and 
little character 
development.

Narrative contains 
some temporal 
words and 
phrases to signal 
event order.

Narrative 
contains some 
errors in usage, 
grammar, 
punctuation, 
and/or spelling.

1

Narrative 
contains a weakly 
established 
situation; narrators 
and/or characters 
appear without 
introduction.

Narrative recounts 
a sequence of 
events that is hard 
to follow; ending 
seems lost.

Narrative contains 
dialogue that is 
not distinct from 
the rest of the 
narrative; few 
descriptions; 
characters are 
“flat.”

Narrative does not 
contain enough 
temporal words 
and phrases to 
make event order 
clear.

Narrative is 
difficult to 
follow because 
of frequent 
errors.

0

Possible characteristics that would warrant a 0:
•	no response is given
•	student does not demonstrate adequate command of narrative writing traits
•	response is unintelligible, illegible, or off topic

 197

Narrative Writing
Describe Story Elements
SET THE PURPOSE Explain to students that writers have different 
reasons for writing. Sometimes writers want to inform the reader about a 
topic, sometimes they want to tell the reader their opinions about a topic, 
and other times writers want to tell the reader a story. 

Explain to students that narrative writing tells a story. Writers begin a story 
by introducing the characters and the setting. They tell readers who or what 
is in the story and when and where the story takes place. Next, writers 
establish a situation. The situation involves a problem that the characters 
face. The events in the story happen in a logical sequence, or order, as the 
characters try to solve the problem. Finally, the writer provides closure, 
or an ending in which the problem is usually solved. Pose the following 
questions:

•	Who are the characters in “Location, Location, Location”? (Evan, 
Jessie, Officer Ken)

•	What is the situation in “Location, Location, Location”? (Evan decided 
to start selling lemonade and finds out that he needs to get a permit to 
sell food.)

•	What events do Evan’s actions in “Location, Location, Location” 
cause? (Evan needs to get a permit and can no longer sell lemonade 
until he does so.)

TEACH AND MODEL Through discussion of pp. 25–30, help students 
see that “Location, Location, Location” begins to tell a story by introducing 
a character and establishing a situation that leads to a sequence of events. 
Provide the following models:

OBJECTIVES
Establish a situation 
and introduce a 
character.  W.3.3.a

The author introduces a character 
named Evan and lets the reader 
know that Evan has a problem.

Evan was in trouble. So far, he’d 
earned forty-seven dollars and eleven 
cents, which was more money than 
he’d ever earned in his whole life.

The author clearly describes the 
problem that Evan faces.There were only three days left. Three 

days to beat Jessie. He needed to earn 
almost fifty-three dollars to win the bet.

Evan’s response to the situation is 
his attempt to do a math problem, 
which will lead to more events.

Evan tried to do the math in his head.

18	 Unit	1	•	Module	A	•	Lesson	1
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STORY ELEMENTS  Some students may have 
trouble explaining why “Location, Location, 
Location” is a story. Point out that a story 
always has these elements: characters, 
setting, plot (events in a sequence). Have 
students identify these story elements in 
“Location, Location, Location.”

Write a Narrative
PREPARE TO WRITE Explain to students that writers get their ideas for 
stories in different ways. Writers may have characters they want to write 
about, so they think of interesting events that have happened or could 
happen to the characters. Sometimes writers may think of situations that 
would make interesting stories and then choose the best characters to put 
in that situation. Some writers first think of an interesting setting, or time 
and place of the story, and then decide what characters would live there 
and what problems they would have. There are many ways to get an idea 
for a story.

ORGANIZE A NARRATIVE Tell students that as a class you will work 
together to brainstorm and write ideas for a story. Provide the Web A 
graphic organizer on p. TR40 for students to record story ideas. Model 
filling in the center circle with a brief description of a character you might 
write about. Then fill in the outer spokes with more details about that 
character.

Model the beginning steps of brainstorming and organizing ideas about a 
character for a narrative: I have an idea in mind for a character. I will write 
down some descriptive words and phrases about my character, such as, 
girl, smart, good friend, likes to tell jokes, and helps out at school.

WRITE A NARRATIVE Explain to students that as they write a narrative, 
they need to include a problem that the character tries to solve. As a 
class, choose a problem that is suitable for the character you chose. Point 
out that often the problem will reveal something about a character. Have 
students think about a problem and how their character would respond to 
the problem. Have them list events that could happen as their character 
acts to solve his or her problem.

Continue to model: Now I need to come up with a problem that the 
character is going to have. I also need to think about the character’s 
actions and traits. Traits are revealed as the character is shown trying to 
solve his or her problem. For example, if my character has a problem where 
she is invited to two of her friends’ parties on the same night and can’t 
decide which one to go to, a possible 
action of hers would be that she 
considers both friends’ feelings before 
making a decision. This action reveals 
that she is a good friend.

Scaffolded 
Strategies Handbook

Teacher’s Guide

Text Collection
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ReadyGEN Teacher’s Guide

During Independent Writing Practice, students have another opportunity to 
apply the writing skills and conventions they’ve discussed and learned. This 
practice prepares them for the Performance-Based Assessment at the end of 
the module. Opportunities for a digital delivery of student-produced writing 
are suggested.

All writing lessons end with Share Writing, during which students share 
their work.

Each writing lesson also focuses on one or more grammar, usage, and 
mechanics conventions. Students discuss how authors used these 
conventions in the anchor and supporting texts, and they apply these 
conventions in their own writing. Then students practice the acquired skills in 
their Reader’s and Writer’s Journal.

 15



Students are expected to have many ongoing opportunities 
to use text to integrate knowledge and ideas, describe 
key details, and view text as a resource for answering 
questions and understanding multiple views. Adjusting 
your instruction will ensure that text is used as a primary 
resource for all students to meet these understandings.

—Sharon Vaughn, University of Texas 

ReadyGEN provides a variety of scaffolding strategies you can employ 
to ensure instructional equity and access to rigorous text for all students. 
Scaffolded Instruction notes appear throughout the lessons. These notes 
address stumbling blocks that might deter English language learners or 
struggling readers and writers. They allow for on-the-spot opportunities to use 
proven mediations right when you need them. 

Scaffolded Instruction for Small Group Time
ReadyGEN’ offers independent and teacher-directed options for engaging 
students during Small Group Time. After students participate in Focused 
Independent Reading, teachers provide additional instruction to small 
groups.

Unlock the Text supports students in accessing ideas, key language, and 
key structures. Word Analysis supports students with their foundational 
skills. During Conference time, students grow their independent reading 
accountability as they discuss their self-selected texts with the teacher.  
The Support instruction is targeted toward students who need additional 
scaffolding for the instructional focus of each lesson.

The Extensions are activities intended for students who understand the 
lesson focus and would benefit from opportunities to extend the lesson and 
enhance learning. 

Scaffolding

16  ReadyGEN Implementation Guide



Sleuth is a collection of short, high-interest selections that  
students use to sharpen their close -reading skills as they work  
through the Sleuth Steps:

•  Look for Clues •  Make Your Case

•  Ask Questions •  Prove It!

Three to four times in each unit, the Scaffolded Instruction for  
Small Group lessons use Sleuth to reteach, practice, and refine  
close-reading skills and strategies.

Scaffolded Strategies Handbook
The Scaffolded Strategies Handbook works in tandem with the 
ReadyGEN Teacher’s Guide as students read and write about the  
anchor and supporting texts. The Scaffolded Strategies Handbook 
provides additional support strategies for you to use during small  
groups with those students who need extra scaffolding.  
The Handbook is divided into four parts. 

Part 1: Unlock the text provides scaffolded lessons to help 
struggling readers unlock the anchor and supporting texts. Each 
lesson is divided into three sections: Prepare to Read, which activates 
background knowledge and introduces troublesome vocabulary; Interact 
with Text, which fosters close reading; and Express and Extend, which 
allows students to react to the text through discussion and writing.

Part 2: Unlock the Writing includes Unlock the Task lessons that 
scaffold the end-of-module Performance-Based Assessments into 
smaller, more accessible steps to use with English language learners  
and struggling writers. In addition, there are grade-appropriate  
guidelines for teaching each of the writing types: narrative, informative/
explanatory, and opinion.

Part 3: roUtines and activities is a collection of routines, 
reproducible graphic organizers, and games and activities to augment 
the English language arts classroom.

Part 4: Unlock langUage learning provides scaffolded lessons 
to help English language learners unlock the anchor and supporting 
texts. Passages, vocabulary, and questions are geared toward building 
background knowledge for students learning English so that they can 
dig deeper into vocabulary and structure, regardless of their language 
proficiency.
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Lesson 1

UNIT 1 • MODULE A • FOUNDATIONAL SKILLS
LESSONS

1–5

LESSONS 4–5

LESSONS 1–3

Phonics
Short Vowels and Syllables VC/CV
INTRODUCE Display Sound-Spelling Card 147. Point to the word 
basket and have students read it with you. Vowels often have the short 
sound when they are followed by two consonants. Point out that a is 
followed by two consonants. Words that have two consonants between 
two vowels are divided into syllables between the two consonants. 
Point out the VC/CV syllable pattern shown on the card: bas/ket. Model 
blending basket. Point to each letter as you say its sound. Then run your 
hand under basket as you blend the whole word: bas/ket, basket. Have 
students repeat after you.

PRACTICE Write mitten. In this word, the letter i stands for the sound /i/. 
Blend the word with me: mit/ten, mitten. Point to each letter as you say 
its sound. Follow this procedure to model plastic. Then have students 
complete p. 1 in the Reader’s and Writer’s Journal.

APPLY Display the following words. Have students blend the sounds 
and read the words. Remind them that the VC/CV pattern often gives the 
vowel followed by two consonants a short vowel sound.

tennis effort ridden contest gossip

velvet signal skillet subject tunnel

Then have students use Letter Tiles to spell their own two-syllable words 
with short vowels.

Use for explicit 
instruction with short 
vowels and syllables 
VC/CV. 

Use for review and 
more practice.

SKILL
•	 short vowels and 

syllables VC/CV 

OBJECTIVES
•	 Decode and read 

two-syllable words 
with short vowels.

•	 Read and spell 
high-frequency 
words.

COMMON CORE STATE STANDARDS
RF.3.3 Know and apply grade-level phonics and word analysis skills in decoding words.

RF.3.3.c Decode multisyllable words.

FS2  Unit 1 • Module A • Lessons 1–5

Lesson 2

Decodable 
Practice Readers

Foundational 
Skills Games

Letter Tile Drag 
and Drop

High-Frequency Words
SAY AND SPELL Display the High-Frequency Word Cards for  
the words at the right. Some words we learn by remembering the  
letters. Have students say and spell each word, first with you and then 
without you.

IDENTIFY FAMILIAR LETTER-SOUNDS Point to the letter s in said. 
What is this letter and what is its sound? (s/s/) Continue pointing out 
familiar letter-sounds in the other words.

DEMONSTRATE MEANING Have students write the words and  
then say sentences using them.

Decoding
Short Vowels and Syllables VC/CV
PREVIEW Distribute Decodable Practice Reader 1A. Ask students to 
read the title and words on p. 1. Then have students preview the story. 
Remind them that they will read two-syllable words with short vowels. 

DECODING IN CONTEXT Have pairs of students read the story, 
switching readers after each page. Monitor as they decode.

FLUENCY Have students reread Decodable Practice Reader 1A to 
develop automaticity decoding two-syllable words with short vowels.

Decodable Practice 
Reader 1A

HIGH-FREQUENCY 
WORDS

friends

warm

here

again

there

from

work

said

would

they

your

could

have

COMMON CORE STATE STANDARDS
RF.3.3 Know and apply grade-level phonics and word analysis skills in decoding words.

RF.3.3.d Read grade-appropriate irregularly spelled words.

RF.3.4 Read with sufficient accuracy and fluency to support comprehension.

RF.3.4.a Read grade-level text with purpose and understanding.

Unit 1 • Module A • Lessons 1–5 FS3

UNIT 1 ASSESS FOR INSTRUCTION • FOUNDATIONAL SKILLS

MONITOR PROGRESS
If . . . students have trouble reading two-syllable words with short 
vowel sounds,
then . . . reteach the lesson on short vowels and syllables VC/CV.

If . . . students have trouble reading plurals or words with endings, 
then . . . reteach the appropriate lesson. Focus on isolating the 
ending of each word, modeling how to identify how the base word 
may change when the ending is added.

If . . . a student cannot read the high-frequency words,
then . . . reteach the high-frequency word section of each 
lesson and have students create word cards for challenging words 
to review when necessary.

Check Progress
INFORM INSTRUCTION Use the reproducible pages that follow to 
assess students’ decoding skills and their word reading in context, which 
includes high-frequency words. Make sure students understand that 
they should mark their answer by filling in the bubble. Depending on 
the needs of your class, you may wish to read the items aloud or allow 
students to proceed independently. Use results to inform instruction.

SENTENCE READING You may want to call on one student at a time to 
read two of the Phonics sentences on p. 67. For each sentence, have the 
student identify the word or words with the targeted skill. Start over with 
sentence one if necessary. 

ANSWER KEY for pp. 69–71
Phonics
1. beet
2. packed
3. noise
4. stay
5. lem / on
6. Joan’s, snow
7. sim / ple
8. pennies
9. how, loud

10. mag / net

High-Frequency Words
1. warm
2. know
3. come
4. your
5. two

SKILLS
•	 short	vowels	and	
syllables	VC/CV

•	 plurals	-s, -es, -ies
•	 base	words	and	
endings

•	 vowel	digraphs	ee, 
ea, ai, ay, oa, ow

•	 vowel	diphthongs	
ou, ow, oi, oy

•	 syllable	patterns		
V/CV,	VC/V

•	 final	syllable	-le

FS26  Unit 1 • Check Progress
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Name

Unit 1
Check Progress

PHONICS

Read each sentence. Fill in the circle for the answer.

1. Trees grow on each side of the road.

Which word has the same sound as the ea in each?

 boat  beet  bait

2. The movers packed many dishes in each carton.

Which word has an ending added to a base word?

 packed  many  carton

3. Do not allow the kids to join the shouting and noise.

Which word has the same vowel sound as the word toy?

 allow  shouting  noise

4. The goats wait for Jean to feed them hay.

Which word has the same sound as the ai in wait?

 stay  seed  soak

5. Set the salad on the table next to the lemon dressing.

Which word is divided into syllables correctly?

 sa / lad  tab / le  lem / on

Unit 1 • Check Progress FS27

Foundational Skills
Foundational skills are the entryway to language and vocabulary and for 
students to become strong readers of complex text. Pearson provides 
phonics instruction for Grades K–3 and word analysis for Grades 4–5.

The ReadyGEN scope and sequence in foundational skills has been widely 
validated in independent efficacy studies. Created by literacy experts in 
the areas of phonemic awareness, phonics, word work, and spelling, the 
approach is aggressive, with supports for appropriate mediations and 
modeled delivery through optional scripting.

ReadyGEN teaches phonics explicitly and systematically. Letter-sound 
relationships are taught in a systematic sequence, both in isolation and in 
the context of words and sentences. Students learn to blend and segment 
phonemes to hone their decoding skills. In each lesson, reading decodable 
text and opportunities for writing allow students to apply the phonics skills 
they have learned and to understand the usefulness of these new skills.

The ReadyGEN word-analysis instruction is also explicit and systematic. 
Students learn word-study skills in isolation and in context. All skills are 
practiced, applied, and spiraled throughout the year. 

Check Progress, found in each Teacher Guide’s Foundational Skills section, 
assists the teacher in assessing students’ phonics and word-analysis skills, as 
well as their word reading in context.

PHONICS AND WORD  
ANALYSIS COmPONeNtS
•		Picture	Word	Cards	(K–3)
•	Alphabet	Cards	(K–3)
•	High-Frequency	Word	Cards	(K–1)
•	Sight	Word	Cards	(2)
•		Kindergarten	Student	Readers	(K)
•	Decodable	Readers	(1–3)
•	Practice	Readers	(4–5)
•	Phonics	Activity	Mats	(K–3)
•	Letter	Tiles	(K–3)
•	Sound-Spelling	Cards	(1–3)
•		Phonics	Songs	and	Rhymes		
Flip	Chart	and	Audio	CD	(K)

18  ReadyGEN Implementation Guide



Pacing
How do I pace my ReadyGEN day?
The time you spend on each lesson will vary from day to day based on the 
text, your students, and the amount of scaffolding and support necessary 
to deliver the instruction appropriately. You may need to adjust times 
accordingly. Use your professional judgment as you plan the instruction for 
each module. Here is a sample schedule.

What are my students doing  
while I work with small groups?
Students will work at their own pace. They might

•  revisit the texts.

•  complete independent practice work in their Reader’s and Writer’s Journal.

•  work in the small group centers.

•  engage in Focused Independent Reading.

WHOLE GROUP
Reading
30–40 min

First Read: Build Understanding
Second Read: Close Read
Reading/Language Analysis

10–15 minutes
10 minutes
10–15 minutes

SMALL GROUP
Scaffolding

30–40 min

Strategic Support
Extensions

Goal: Meet with  
up to 3 groups 
per day for 10–15 
minutes each.

WHOLE GROUP
Writing

30–40 min

Writing Type
Independent Writing Practice
Share Writing

15–20 minutes
10–15 minutes
5 minutes

Timesaving Tips

•  During the close read, have students reread only those pages that will 
support them in answering the text-dependent questions.

•  During the oral reading fluency Quick Check in small groups, limit the 
reading to a paragraph or two rather than an entire page.
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What is the research 
behind ReadyGEN?



TEXT SET

SLEUTH

ANCHOR TEXT

SUPPORTING TEXTS

UNIT 1

TEACHER RESOURCES
Routines ....................................................................................... TR2–TR31
Graphic Organizers..................................................................... TR32–TR46

MODULE A
Lesson Launch .................................................................................... 1–11
Lessons 1–18 .................................................................................... 12–191
Performance-Based Assessment (Narrative) .................................. 192–199

“Shells” 
from Every 
Living Thing
Lexile 640L
Literary Text

Night of the 
Spadefoot Toads
Lexile 610L
Literary Text

“Fishy Business!”
Lexile 960L

“Welcome to the 
Neighborhood?”
Lexile 960L

Hatchet
Lexile 980L
Literary Text

 Leveled Text Library 
Lexile 720L—1090L

xiv Unit 1

ReadyGEN uses the 

principles of backward 

design to help teachers 

deliver instruction based on 

learning goals.  Each unit 

focuses on a Big Idea, which 

is further articulated at the 

module level in the Enduring 

Understandings. Essential 

Questions frame instruction 

and guide students along 

a clear pathway toward the 

Enduring Understandings 

and the important themes, or 

Big Ideas, of literacy.

“One starts with the end — the desired results (goals or standards) 
— and then derives the curriculum from the evidence of learning 
(performances) called for by the standard and the teaching needed 
to equip students to perform.”

Wiggins and McTighe, 2000
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www.PearsonSchool.com/ReadyGen

TEXT SET

SLEUTH

SUPPORTING TEXTS

ANCHOR TEXT

Text Complexity Rubrics ............................................................ TR48–TR57
Leveled Text Instructional Plans ................................................. TR58–TR67

MODULE B
Lesson Launch .............................................................................. 200–211
Lessons 1–18 .................................................................................. 212–391
Performance-Based Assessment (Informative/Explanatory) ........... 392–399

Depending on Each Other

“The Big Move”
Lexile 920L

“The Tree of Heaven”
Lexile 870L

Rain Forest 
Food Chains
Lexile 800L
Informational 
Text

Pale Male
Lexile 1030L
Informational 
Text

Washed Up!
Lexile 910L
Literary Text

 Leveled Text Library 
Lexile 720L—1090L

 xv

“Reading widely is a habit that students must develop, but they also need 
instruction in reading increasingly complex texts so their reading diet is more 
balanced. We suggest that more difficult texts with scaffolded instruction 
should become part of the classroom equation.”

Douglas Fisher and Nancy Frey, Text Complexity: Raising Rigor in Reading, 2012

At Grade 5, ReadyGEN has 

four units of study. Each unit is 

focused on a central concept. 

A unit is divided into two 

modules. Each module 

is built around a text set, 

which consists of an anchor 

text, a supporting text, and 

Sleuth. Some selections 

are stand-alone trade 

books, other selections 

are contained in the Text 

Collection, and text for 

additional close reading is 

found in Sleuth.  
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Assessment

UNIT 1

Achieved Notes

Express a clear statement 
of opinion.

Provide reasons to support 
the opinion.

Develop the reasons with 
facts, details, examples, and 
quotations from the text.

FORMATIVE ASSESSMENT

HOW ARE MY STUDENTS DOING? HOW DO I SCAFFOLD  
AND SUPPORT?

READING

Reading Keystones in every lesson assess students’ 
understanding of key language, structures, and ideas. 
These keystones help you check students’ progress 
toward the Performance-Based Assessment. 

 Benchmark Vocabulary practice

 Text Analysis practice/application

 Write in Response to Reading

Use the Unlock the Text 
section of the Scaffolded 
Strategies Handbook.

WRITING

Writing Keystone Checklists throughout the unit 
assess students’ opinion, narrative, or informative 
writing. These checklists help you determine how 
students are progressing toward the task in the 
Performance-Based Assessment.

Use the Unlock the Writing 
section of the Scaffolded 
Strategies Handbook.

FOUNDATIONAL SKILLS/STANDARDS MASTERY

Baseline Assessments are used at the onset of the 
year to help determine students’ instructional needs. 
The Reader’s and Writer’s Journal includes weekly 
practice opportunities for word analysis and other 
key skills.
Check Progress formative assessments at the end 
of every Foundational Skills section in each unit 
assess students’ word analysis skills.

Once performance data from 
the Baseline Assessment, the 
Reader’s and Writer’s Journal, 
and the Check Progress 
formative assessment is 
gathered, use ReadyGEN 
intervention for students who 
need standards support.

xvi Unit 1

ReadyGEN offers a robust 

range of assessments. 

In addition to daily 

opportunities for teachers 

to gauge student learning 

within lessons, the 

formative assessments 

provide benchmarks for 

teachers to assess student 

progress and to make 

instructional adjustments 

along the pathway toward 

the Performance-Based 

Assessment.

“. . . formative assessments provide fresh, detailed information to 
guide our teaching on a day-to-day basis. These formative assessments 
contribute, over time, to students’ progress in reading, and towards 
their achievement on high-stakes summative assessments. Our careful 
reading assessment gives us the information we need to make each 
lesson meaningful for every student.”

Peter Afflerbach, Understanding and Using Reading Assessment, K-12
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PERFORMANCE-BASED ASSESSMENT

Every Module
Each module culminates in a Performance-Based Assessment that can be 
used to measure students’ mastery of standards.

UNIT 1 • MODULE A  Write a Short Story

TASK: Students will write a short story about a character who cares about his or 
her surroundings. They will describe the actions the character takes to show his 
or her understanding of the environment.

UNIT 1 • MODULE B  Write About Environments

TASK: Students will write an informative essay 
that describes one of the environments they 
read about in the selections.

END-OF-UNIT ASSESSMENT
The End-of-Unit Assessment is found in the Assessment 
Book. This test presents engaging literary and informational 
passages. Students answer selected-response and 
technology-enhanced comprehension and vocabulary 
questions. They also respond to narrative, informational, and 
opinion writing prompts. Use this assessment to give you 
additional information on students’ progress and to inform your 
instruction. 

Depending on Each Other

 xvii

“In the act of learning, people obtain content knowledge, acquire skills, 
and develop work habits—and practice the application of all three to 
‘real world’ situations. Performance-based learning and assessment 
represent a set of strategies for the acquisition and application of 
knowledge, skills, and work habits through the performance of tasks 
that are meaningful and engaging to students.”

Van Wagenen, Lewbet, Waterbury-Wyatt, Shaw, Pelietier, and Hibbard,  
Teacher’s Guide to Performance-Based Learning and Assessment

The End of Unit Assessment 

is a summative evaluation 

designed to prepare students 

for success on the new 

assessments that measure 

students’ mastery  

of the Common Core 

Standards.

The Performance-Based 

Writing Assessment 

assesses the three types of 

writing genres: informative/

explanatory, opinion, and 

narrative.
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UNIT 1 • MODULE A

TEXT SET

ANCHOR TEXT

SUPPORTING TEXTS

SLEUTH

Leveled Text Library
Lexile 720L—1090L

“Fishy Business!”
Lexile 960L

“Welcome to the 
Neighborhood?”
Lexile 960L

Hatchet
Lexile 980L
Literary Text

“Shells” from 
Every Living 
Thing
Lexile 640L
Literary Text

Night of the Spadefoot 
Toads
Lexile 610L
Literary Text

Dig Deeply into Complex Text
Depending on Each Other

Path to College and Career Readiness
ReadyGEN uses the design 

principle of backward 

mapping to ensure that 

activities are explicitly 

linked to and driven by the 

target objectives selected 

for each module. Working 

from the requirements of 

the Performance-Based 

Assessment at the end 

of each module, carefully 

chosen content-rich 

selections support the 

text-based instruction that 

enables students to address 

the module goals.

“One starts with the end — the desired results (goals or 
standards) — and then derives the curriculum from the 
evidence of learning (performances) called for by the standard 
and the teaching needed to equip students to perform.”

Wiggins and McTighe, Understanding by Design 
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PERFORMANCE-BASED ASSESSMENT
NARRATIVE TASK: WRITE A SHORT STORY
Students will write a short story about a character who cares about his or her 
surroundings. They will describe the actions the character takes to show his or 
her understanding of the environment.

“Dos”
MODULE GOALS

Readers will determine themes 
in literary texts by comparing and 
contrasting characters, settings, 
and events.

Writers will use dialogue and 
details to develop challenging 
character experiences.

EXPLORE CONTENT  Learners 
will explain how people change in 
reaction to their surroundings.

“Knows”
ESSENTIAL QUESTIONS

How do readers determine themes 
in literary texts?

How do writers use dialogue and 
details to develop characters and 
their experiences?

Enduring Understandings
•	Readers understand that themes in literary texts 

are developed through the characters, settings, and 
events.

•	Writers understand that various narrative techniques 
can be used to develop stories.

•	Learners understand that people change in reaction 
to their surroundings.

 1

As students participate in 

activities at the module 

level, they acquire Enduring 

Understandings about the 

ways in which reading, 

writing, and learning deepen 

knowledge and insight into 

the world. Using the texts as a 

springboard, students examine 

the Enduring Understandings 

along with the elements of 

a particular genre and apply 

those elements as they 

complete the Performance-

Based Writing Assessment at 

the end of each module.

“In ReadyGEN we think of reading and writing as two sides of the same 
literacy coin. We use reading to inform writing from the outset; the knowledge 
students gain from reading is the grist for their writing. And we use writing 
as a tool for enhancing their reading comprehension and learning from text; 
the more students write about what they have read, the better they learn and 
remember key ideas in the texts they read.” 

P. David Pearson, 2013
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Vocabulary to Unlock Text

UNIT 1 • MODULE A

ANCHOR TEXT Night of the Spadefoot Toads_

Benchmark
Vocabulary

Possible
Morphological Links

murky murkiness

gestures gestural

pleading plea, pleadingly

interfere interference, interferon

lurches

clenches

trudges

treading tread, trodden, treadmill

skitter

exasperated exasperation

wheedle

undergrowth

4 Unit 1 • Module A

Vocabulary to Unlock Text

UNIT 1 • MODULE A

Generative Vocabulary
ReadyGEN provides systems for understanding how words work. Teach 
generative vocabulary as students dig deeply into complex texts. 
Focus on sets of rare Tier II and Tier III words that unlock meaning, build 
knowledge of critical content domains, and help students internalize  
word-learning strategies. Go to www.PearsonSchool.com/ReadyGEN to 
read more about generative vocabulary instruction in ReadyGEN.

BENCHMARK VOCABULARY Benchmark Vocabulary words are 
important for understanding concepts within a text. These can be 
defined as

•	words needed to deeply comprehend a text.
•	words from other disciplines.
•	words that are part of a thematic, semantic, and/or morphological 

network.
•	words central to unlocking the Enduring Understandings of the text.

BY-THE-WAY WORDS By-the-Way Words are sophisticated or unusual 
Tier II and Tier III words for known concepts that can be stumbling blocks 
to comprehending a text. They should be defined quickly during reading, 
but instruction should not interfere with the fluent reading of the text. These 
are addressed during Close Reading and can be defined as 

•	words that don’t require lengthy discussion within a particular text.
•	words supported by the text for meaning.
•	words that are more concrete.

Generative Vocabulary in Speaking and Writing Students should 
demonstrate a deep understanding of vocabulary by using those words 
and words generated from them in conversation, writing practice, and the 
Performance-Based Assessments.

Additional Vocabulary Support
For Spanish cognates, see the Scaffolded Strategies Handbook. 

2	 Unit	1	•	Module	A

Generative vocabulary 

instruction makes visible 

to students critical 

features and functions of 

words and connections 

among words. This 

knowledge, then, 

supports students in 

generating meanings of 

unknown words in texts.

“A critical group of words can be taught, but both the choice of words and the 
nature of instruction need to be generative, if students are to be prepared to 
unlock the meanings of the many rare words they will encounter in complex 
texts. Generative refers to the ability to apply knowledge of how words work 
when encountering new words.”

Elfrieda H. Hiebert and P. David Pearson, Generative Vocabulary Instruction
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Vocabulary to Unlock Text

Night of the Spadefoot Toads_continued

Possible
Semantic Links Narrative Links

dark, mucky, muddy Setting

beckons, motions,
signals, waves Actions or Movement

beseeching, entreating,
imploring Communication

intrude, meddle Plot

careens, teeters,
wobbles Actions or Movement

constricts, contracts Emotions

clomps, lumbers, plods,
walks Actions or Movement

stepping, traipsing,
walking Actions or Movement

carom, skim over, skip
over Actions or Movement

annoyed, infuriated,
angered Emotion

cajole, finagle, persuade Communication

ground, plants, grass Setting

SUPPORTING TEXT “Shells”

Literary Text Use this chart as a starting point for your class to generate related words. 
There may be more words in each cluster than those listed here.

Benchmark
Vocabulary

Possible
Morphological Links

Possible
Semantic Links Narrative Links

fiercely fierceness, feral desperately, exceedingly,
strongly, wildly Unit Theme

prejudiced prejudge, judge,
judgment

bigoted, chauvinistic,
narrow-minded Character

assured assurance, secure guaranteed Emotions

craned elongated, lengthened,
stretched Actions or Movement

stupor stupefy coma, trance Emotions

Depending on Each Other

SUPPORTING TEXT Hatchet

Literary Text Use this chart as a starting point for your class to generate related words. 
There may be more words in each cluster than those listed here.

Benchmark
Vocabulary

Possible
Morphological Links

Possible
Semantic Links Narrative Links

wilderness wild, wilds, wildly outdoors, trees,
uninhabited, nature Unit Theme

gingerly cautiously, timidly, warily Actions or Movement

survival survive, survivor living, endurance Unit Theme

ignite ignitable, ignition,
igneous enkindle, fire, light, torch Plot

registered registration grasped, perceived,
recognized Character

painstaking painstakingly careful, meticulous,
exacting Actions or Movement

depression depress cavity, dent, pit Actions or Movement

gratified grateful, gratification pleased, satisfied,
thankful Emotions

 5

ANCHOR TEXT Night of the Spadefoot Toads

Literary Text Use this chart as a starting point for your class to generate related words. 
There may be more words in each cluster than those listed here.

Benchmark 
Vocabulary

Possible
Morphological Links

Possible
Semantic Links Narrative Links

claimed claimant, quitclaim,
exclaim requested, took Actions or Movement

experiment experimentation,
experience, expert test, trial, study, research Actions or Movement

species breed, class, kind, order,
type, creature Plot

ecosystems environs, communities Unit Theme

biomes biology ecosystems, environs,
communities Unit Theme

wry awry droll, humorous, ironic,
sardonic Character

baffled baffling confused, confounded,
perplexed Emotions

deflated inflate empty, flattened, airless Setting

marvel marvelous stare, be awed by,  
gaze at Emotions

vernal primavera, verdant spring Setting

extinct extinction, extinguish dead, expired, vanished Unit Theme

careens lurches, sways, wobbles Actions or Movement

straggle straggler, straggly dawdle, meander,
ramble Actions or Movement

welling seeping, tearing,
watering Emotions

dwindled decreased, depleted,
diminished, ebbed Actions or Movement

feebly feebleness frailly, languidly,
powerlessly, weakly Actions or Movement

inherited inheritance handed down, passed
down, family Plot

query question, ask, answer Actions or Movement

sinister frightening, menacing,
threatening Character

Depending on Each Other

 3

By teaching words in clusters of ideas rather than in isolation, students learn 

many more words; one word carries with it all of its relatives. Knowledge of 

morphological links helps make students aware that words share a common root. 

Recognizing semantic links expands students’ vocabulary as they learn synonyms 

or related concepts for words. Narrative and informational links help students 

understand the roles that words play in a particular story or article. 
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Benchmark Vocabulary Routine: 
Literary

THE ROUTINE

1 Introduce the Benchmark Vocabulary Routine for Literary Text to students. 
For example: As we read narrative text, we will read words that we have 
not seen or heard before. The text around these unknown words may 
help us understand them. Sometimes we need to look more closely at a 
new word’s parts. Sometimes we need to look in a dictionary to find the 
definition of a word or in a thesaurus to find similar words. Let’s look at 
how words work.

2 Write or display the sentence or passage containing the word. Break the 
word into syllables. Have students pronounce the word, identify the part 
of speech, identify any affixes, and share context clues about its meaning 
within the passage. This brings students back into the text.

3 Have a volunteer look up the word in a dictionary and read the definition. 
Help students understand the meaning as it is used in the text to ensure 
comprehension. Here’s an example: Rampant can be defined as “showing 
no signs of being under control.” This word helps readers visualize what it 
must be like to have chickens running wildly around town.

4 Use the word in other ways, for example: After the controversial election, 
protesters ran rampant through the streets. Then discuss the word in 
more depth. For example: Why do you think the author chose rampant to 
suggest how the chickens were running around town?

5 Have students look up the word in a thesaurus and compare the word 
to its synonyms. Discuss shades of meaning. Then talk about which 
synonyms work best in the context of the narrative and why. How is 
uncontrolled different from rampant? How is unrestrained different from 
rampant?

6 Have students use the word in a quick one-minute writing or conversation 
with a partner. This develops their proficiency in using the word in a new 
way.

7 Guide students to carefully consider word choice and nuances in word 
meanings as they use new vocabulary to write in response to literary text.

TR28  Unit 1 • Benchmark Vocabulary Routine: Literary

TEACHER RESOURCES • ROUTINES

Rationale
In literary texts, students will likely encounter words that they have not 
read before or used in their oral language. It is imperative to help students 
understand strategies to address and comprehend new vocabulary. 
Students need to have a solid foundation of sound-spelling knowledge 
and continue to develop an understanding of the complexities of affixes, 
inflected endings, root words, and multiple-meaning words. Students must 
also understand how words function as part of a network of ideas. This 
generative approach to vocabulary instruction empowers students to apply 
knowledge of how words work when encountering unfamiliar words in 
complex texts.

In narratives, vocabulary may center on categories of words, such as 
motivations, traits, emotions, actions, movement, communication, and 
character names. It is important to address these kinds of words so that 
students understand the text and the ways in which authors use rich 
words for known concepts. By making explicit connections among words, 
students can tackle similar unique words in other literary texts.

Teaching vocabulary words with lively routines develops vocabulary and 
stimulates an interest in and awareness of words that students can apply 
in their independent reading. Also, rigorous vocabulary instruction helps 
students expand their oral vocabularies so that they “own” the new words.

Tips and Tools

Terms To Know
affix An affix is a word part, either a prefix or a suffix, that changes the function 
or meaning of a word root or stem. For example, continue/discontinue;  
clock/clockwise; ship/shipper

inflectional ending An inflectional ending expresses a plural or possessive 
form of a noun, the tense of a verb, or the comparative or superlative form of an 
adjective or adverb. For example, authors/author’s; study/studied; faster/fastest.

root word A root word is a word that can’t be broken into smaller words. For 
example, aqua, meaning “water,” is the root word of aquifer, aquarium, and 
aquatic.

Unit 1 • Benchmark Vocabulary Routine: Literary TR29

“Teachers create a learning environment through positive 
interpersonal interactions, efficient routines and procedures, 
clear and consistent standards of conduct, and a safe physical 
environment that supports the learning purposes.” 

Charlotte Danielson, An Introduction to the Framework for Teaching

30  



Benchmark Vocabulary Routine: 
Literary

Implementing for Success
Use the following suggestions to guide students as they become familiar 
with the Benchmark Vocabulary Routine for Literary Text: 

•	Have students pronounce the unknown word and then read the 
paragraph in which the word is found in the text.

•	Discuss the word’s meaning in context. Have volunteers rephrase the 
meaning in the context.

•	Ask students to use the word in a sentence that is different from the 
context in the passage. Have students consider reasons why the 
author may have used this word.

•	Discuss synonyms and antonyms for the word; teaching words in 
clusters results in students learning more words. Reread the passage, 
substituting synonyms for the word. Discuss how the meaning of the 
text may change when synonyms are used.

As students engage in Benchmark Vocabulary discussions, their word 
knowledge grows. The more words students know, the more words they 
can read and understand and use in their writing. In addition, the more 
students know about how words work in texts, the more they will be 
able to approach unfamiliar words with the confidence and knowledge to 
comprehend complex texts.

Tips and Tools

Context Clues

Help students recognize context clues. Sometimes a word is defined, as in this 
example from Bill Harley’s The Night of the Spadefoot Toad: “A special puddle 
called a vernal pool. Vernal means spring.” In this sentence, Harley provides a 
clue to the meaning of the word murky: “…the frog leaps into the air and lands 
with a plink in a small pool near him, disappearing into the murky water filled 
with dark leaves and branches.”

Word Webs

When teaching a Benchmark Vocabulary word, encourage students to think 
of related words, place the word in its word family, and/or name the Spanish 
cognate. You may find a Web A or Web B graphic organizer helpful when 
creating word webs.

TR30	 Unit	1	•	Benchmark	Vocabulary	Routine:	Literary

TEACHER RESOURCES • ROUTINES

Going Deeper
You may choose to do the following once students are familiar with the 
routine.

•	Have students create a four-square map of the word. In one square, 
they define the word. In another square, they draw a picture of the 
word to hint at its meaning. Finally, they fill the last two squares with 
examples and non-examples of ways to use the word.

•	Have students keep a vocabulary notebook. They can list words they 
find interesting and want to use in conversations or in their writing.

•	Have students keep a list of figurative phrases in their vocabulary 
notebooks. Discuss similes, metaphors, and personification, and have 
students record examples of each.

•	Have students add words they encounter to the classroom word wall.

Tips and Tools

Word Walls

Effective classroom word walls for literary texts are ongoing and organized 
around categories of words, such as motivations, traits, emotions, actions, 
movement, communication, and character names. As you add to the word 
wall, consider adding subcategories of words. For example, words that denote 
emotion could be further categorized as happy words, sad words, fear words, 
and so on. Involve students in organizing the word wall to engender rich oral 
vocabulary development.

Terms To KnoW
metaphor A metaphor is a figure of speech in which a comparison is implied 
but not directly stated. For example, “the fog was a blanket covering our car as 
we drove.”

personification Personification is a figure of speech in which animals, things, 
or ideas take on human qualities. For example, “the trees wore cloaks of winter 
white.”

simile A simile is a figure of speech in which a comparison of two unlike things 
is directly stated, usually using the word like or as. For example, “the water 
sparkled like diamonds.”

Unit	1	•	Benchmark	Vocabulary	Routine:	Literary	 TR31

The Benchmark Vocabulary Routines for Literary and 

Informational Texts found in the back of each Teacher’s 

Guide are key to vocabulary instruction. The Vocabulary 

Routines provide a structured approach to help students 

acquire strategies to apply during independent reading. 

Graphic organizers, also in the back of the Teacher’s Guide, 

help students visualize relationships between and among 

words and concepts.
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P = Process Focus    S = Strategy Focus

OverviewUNIT 1 • MODULE A

Readers understand that themes in literary texts are developed through the 
characters, settings, and events.

INDEPENDENT READING  
Process and Strategy
P Engagement and Identity
S Comprehension

P Engagement and Identity
S Comprehension

P Engagement and Identity
S Comprehension

P Engagement and Identity
S Comprehension

P Engagement and Identity
S Comprehension

P Independence
S Comprehension

P Stamina
S Critical Thinking

P Independence
S Critical Thinking

P Engagement and Identity
S Critical Thinking

P Stamina
S Comprehension

P Engagement and Identity
S Vocabulary Knowledge

P Independence
S Critical Thinking

P Independence
S Comprehension

P Stamina
S Critical Thinking

P Stamina
S Critical Thinking

P Engagement and Identity
S Comprehension

P Engagement and Identity
S Critical Thinking 

P Engagement and Identity
S Comprehension

READING INSTRUCTIONAL FOCUS  
Text Talk / Close Read / Text Analysis
Compare and Contrast Characters

Determine the Meaning of Words and Phrases

Relate Point of View to Description of Events

Understand Plot

Understand Characters’ Actions

Identify Characters and Settings in a Story

Use Key Ideas to Connect Scenes to the 
Overall Story

Understand a Story’s Theme with Details in 
the Text

Identify Key Details that Help Develop a Story

Determine a Story’s Theme from Text Details

Use Textual Details to Understand a Story’s 
Theme

Compare and Contrast Characters

Determine a Theme

Compare and Contrast Stories

Understand Characterization 

Compare and Contrast Events

Compare and Contrast Setting

Compare and Contrast Stories

READYGEN LESSONS

LESSONS 1–11
Night of the Spadefoot Toads

LESSONS 12–13
“Shells”

LESSON 14
Night of the Spadefoot Toads and “Shells”

LESSONS 15–16
Hatchet

LESSON 17
Night of the Spadefoot Toads and Hatchet

LESSON 18
Night of the Spadefoot Toads, “Shells,” and 
Hatchet

6  Unit 1 • Module A

Through each module’s text 

set, the reading instruction 

and independent reading 

build toward students’ 

greater insight into 

the Reading Enduring 

Understanding. 
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PERFORMANCE-BASED ASSESSMENT
Students will write a short story about a character who cares about his or her surroundings. They will 
describe the actions the character takes to show his or her understanding of the environment.

Depending on Each Other

Writers understand that various narrative techniques can be used to develop 
stories.

INDEPENDENT WRITING

Write About Characters

Write a Literary Analysis

Retell a Scene from a Different Point of View

Write to Establish a Situation

Write a Description of a Character 

Write a Sequence of Events

Describe a Setting

Write a Dialogue Between Two Characters

Revise to Add Details Supporting a Theme

Outline and Introduce an Opinion

Write an Opinion Essay

Plan an Original Story

Draft a Scene

Suggest and Apply Revisions to a Narrative

Make Corrections to a Draft

Give a Presentation

Write Using Multiple Sources

Write a Short Story

WRITING INSTRUCTIONAL FOCUS

Compare and Contrast Characters

Analyze Craft and Style

Analyze Narrator Point of View

Establish a Situation

Develop a Character

Develop a Sequence of Events

Develop Setting

Write Dialogue

Develop Theme and Resolution

Support an Opinion About a Character

Develop an Opinion Essay

Use Dialogue and Details to Show Characters

Draft a Scene in a Narrative

Revise or Rewrite a Narrative

Edit and Proofread a Narrative

Publish and Present a Narrative

Research to Explore Theme

Research to Explore Theme

 7

The writing skills taught 

in each lesson build on 

each previous lesson to 

provide students with the 

skills and practice they 

need in order to complete 

the Performance-Based 

Assessment.

Effective teachers plan with the end in mind. What does this mean? 
Too often in planning instruction, we get focused on the small details 
(student activities and tasks) before we take a look at the larger picture. 
Ask yourself: What do students need to know and be able to do by a 
given point in time?

Kelly Harmon, Planning for Effective Instruction:  
Best Practices (Part 1), 2012, The Marzano Center
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PlannerUNIT 1 • MODULE A

Suggested 
Pacing 

READING
30–40 minutes

• Build 
Understanding

• Close Read

• Benchmark 
Vocabulary

• Text Analysis

SMALL GROUP 
TIME 

30–40 minutes
• Focused 

Independent 
Reading

• Small Group 
Options

WRITING
30–40 minutes

• Narrative Writing

• Independent 
Writing Practice

LESSON 1
Teacher’s Guide, pp. 12–21

READ Trade Book Chapter 1  
Night of the Spadefoot Toads

BENCHMARK VOCABULARY  
claimed, experiment, species

READING ANALYSIS Compare and 
Contrast Characters

WRITING Write About Characters

LESSON 2
Teacher’s Guide, pp. 22–31

READ Trade Book Chapters 2–3 
Night of the Spadefoot Toads

BENCHMARK VOCABULARY  
ecosystems, biomes

LANGUAGE ANALYSIS Author’s 
Craft

WRITING Write a Literary Analysis

LESSON 6
Teacher’s Guide, pp. 62–71

READ Trade Book Chapter 10  
Night of the Spadefoot Toads

BENCHMARK VOCABULARY  
straggle, welling, dwindled, feebly

READING ANALYSIS Compare 
Setting

WRITING Write a Sequence of Events

LESSON 7
Teacher’s Guide, pp. 72–81 

READ Trade Book Chapters 11–12  
Night of the Spadefoot Toads

BENCHMARK VOCABULARY  
inherited, sinister, query, murky

LANGUAGE ANALYSIS Style

WRITING Describe a Setting

LESSON 11
Teacher’s Guide, pp. 112–121

READ Trade Book Chapter 18 
Night of the Spadefoot Toads

BENCHMARK VOCABULARY  
wheedle, undergrowth

READING ANALYSIS Developing 
Theme

WRITING Write an Opinion Essay

LESSON 12
Teacher’s Guide, pp. 122–131

READ Text Collection pp. 4–7 
“Shells”

BENCHMARK VOCABULARY  
fiercely, prejudiced

LANGUAGE ANALYSIS Repetition

WRITING Plan an Original Story

LESSON 16
Teacher’s Guide, pp. 162–171

READ Text Collection pp. 20–25 
Hatchet

BENCHMARK VOCABULARY  
ignite, registered, painstaking, 
depression, gratified

READING ANALYSIS Compare and 
Contrast Events

WRITING Give a Presentation

LESSON 17
Teacher’s Guide, pp. 172–181

COMPARE 
• Night of the Spadefoot Toads
• Hatchet

BENCHMARK VOCABULARY  
inherited, survival

READING ANALYSIS Compare and 
Contrast Setting

WRITING Write Using Multiple 
Sources

8 Unit 1 • Module A

ReadyGEN provides a 

suggested time span 

for daily lessons, with 

the understanding that 

instructional focus will 

vary from grade to grade. 

Teachers will want to 

adjust the time spent on 

each segment to meet the 

needs of all students in 

their classrooms.
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Depending on Each Other

PERFORMANCE-BASED ASSESSMENT
Teacher’s Guide, pp. 192–199

NARRATIVE TASK: WRITE A SHORT STORY

Students will write a short story about a character who cares about his 
or her surroundings. They will describe the actions the character takes to 
show his or her understanding of the environment.

LANGUAGE AND FOUNDATIONAL SKILLS IN THIS MODULE
Conventions Common, Proper, and Abstract, Plural, Singular, and Collective 
Nouns; Pronouns; Pronoun-Antecedent Agreement; Action Verbs; Linking Verbs; 
Verb Phrases; Regular Verbs, Irregular Verbs, and To Be
Word Analysis Suffix -ly; Greek and Latin Roots; Compound Words; Shades of 
Meaning

LESSON 3
Teacher’s Guide, pp. 32–41 

READ Trade Book Chapters 4–5  
Night of the Spadefoot Toads

BENCHMARK VOCABULARY  
wry, baffled

READING ANALYSIS Point of View

WRITING Retell a Scene from a 
Different Point of View

LESSON 4
Teacher’s Guide, pp. 42–51 

READ Trade Book Chapters 6–7  
Night of the Spadefoot Toads

BENCHMARK VOCABULARY  
deflated, marvel, vernal

READING ANALYSIS Plot

WRITING Write to Establish a 
Situation

LESSON 5
Teacher’s Guide, pp. 52–61

READ Trade Book Chapters 8–9 
Night of the Spadefoot Toads

BENCHMARK VOCABULARY  
extinct, careens

READING ANALYSIS Character 
Motivation

WRITING Write a Description of a 
Character

LESSON 8
Teacher’s Guide, pp. 82–91 

READ Trade Book Chapters 13–15  
Night of the Spadefoot Toads

BENCHMARK VOCABULARY  
gestures, pleading, interfere

LANGUAGE ANALYSIS Dialogue

WRITING Write a Dialogue Between 
Two Characters

LESSON 9
Teacher’s Guide, pp. 92–101 

READ Trade Book Chapter 16 
Night of the Spadefoot Toads

BENCHMARK VOCABULARY  
lurches, clenches, trudges

READING ANALYSIS Theme

WRITING Revise to Add Details 
Supporting a Theme

LESSON 10
Teacher’s Guide, pp. 102–111 

READ Trade Book Chapter 17 
Night of the Spadefoot Toads

BENCHMARK VOCABULARY  
treading, exasperated, skitter

LANGUAGE ANALYSIS Figurative 
Language

WRITING Outline and Introduce an 
Opinion

LESSON 13
Teacher’s Guide, pp. 132–141

READ Text Collection pp. 7–10 
“Shells”

BENCHMARK VOCABULARY  
assured, craned, stupor

READING ANALYSIS Characters and 
Events

WRITING Draft a Scene

LESSON 14
Teacher’s Guide, pp. 142–151

COMPARE 
•	Night of the Spadefoot Toads
•	“Shells”

BENCHMARK VOCABULARY  
biomes, extinct, dwindled

READING ANALYSIS Compare and 
Contrast Characters

WRITING Suggest and Apply 
Revisions to a Narrative

LESSON 15
Teacher’s Guide, pp. 152–161

READ Text Collection pp. 12–19 
Hatchet

BENCHMARK VOCABULARY  
wilderness, gingerly, survival

READING ANALYSIS  
Characterization

WRITING Make Corrections to  
a Draft

LESSON 18
Teacher’s Guide, pp. 182–191

COMPARE 
•	Night of the Spadefoot Toads
•	Hatchet
•	“Shells”

BENCHMARK VOCABULARY  
vernal, prejudiced, ignite

READING ANALYSIS Compare and 
Contrast Themes

WRITING Write a Short Story

 9

“Instructional planning includes a deep understanding of content and 
pedagogy and an understanding and appreciation of the students and what 
they bring to the educational encounter. But understanding the content is not 
sufficient; the content must be transformed through instructional design into 
sequences of activities and exercises that make it accessible to students.” 

Charlotte Danielson, An Introduction to the Framework for Teaching

Each lesson’s Independent 

Writing Practice works to 

lay the groundwork for 

successful completion of 

the Performance-Based 

Assessment, which may be 

administered over a number 

of lessons and days.

The order in which the texts 

are presented and the length 

of time devoted to each 

text varies from module to 

module. Pacing depends 

on how the texts work 

individually and together to 

develop the concept. Pacing 

also varies according to the 

makeup of each classroom.
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Independent Reading Routine

Rationale
Independent Reading is reading that students do on their own using  
self-selected texts. By empowering students to choose texts that 
correspond to their own reading levels and personal interests, Independent 
Reading builds motivation, engagement, and stamina. It also helps students 
develop key literacy skills—such as vocabulary, fluency, comprehension, 
and content knowledge—by providing opportunities to apply what they 
learn in the reading lessons to texts of their own choosing. As students’ 
reading abilities improve over time, so will their facility with increasingly 
complex texts.

Providing regular opportunities for students to read independently is 
an essential part of daily reading instruction. The whole-group reading 
lessons provide models of proficient reading and engage students in rich 
conversations and close examinations of text. Students then transfer 
understandings from those experiences to their own reading through 
the Focused Independent Reading lesson and the Independent Reading 
Routine.

Implementing for Success
To prepare for Independent Reading:

•	ensure your classroom library contains texts that address a wide range 
of reading levels, interests, authors, and genres.

To introduce Focused Independent Reading to students:

•	explain that it is an important part of their reading instruction.

•	emphasize that it is an opportunity to choose texts they wish to read.

•	explain that they will use various processes and strategies to read and 
examine their chosen texts. Doing so will help them focus on different 
aspects of reading and derive knowledge, pleasure, and skill from the 
experience.

•	Point out that independent reading occurs at the same time as small 
group instruction. Since you will be busy working with small groups 
or conferring with individuals, remind students of ways to help 
themselves while you are unavailable. For example, they could jot 
down their questions to ask you later, or they could ask a classmate for 
assistance.

TR14	 Unit	1	•	Independent	Reading	Routine

To guide students in self-selecting texts, encourage them to ask themselves 
the following questions. If needed, model this through a think-aloud. 
Demonstrate asking and answering these questions while considering a 
few different text choices.

•	Look at the front and back covers. Do they look interesting? Does the 
title sound like something you would enjoy reading?

•	If there are pictures, do they look interesting?

•	Would you prefer to read fiction or nonfiction?

•	What do you think this text is about? Are you interested in the people 
and places in it?

•	Do you think you would learn something from reading this text?

During Independent Reading:

•	Students will read self-selected texts, concentrate on the two focus 
points for the day, and connect their texts to key ideas in the module  
or unit.

•	Teachers will lead small group instruction, assess oral reading fluency, 
monitor and support Text Clubs (see pp. TR20–TR23) and other 
reading activities, and confer with individuals to gauge their reading 
progress (see the Independent Reading Continuum 
Reading Rubric on pp. TR16–TR18).

Going Deeper
Once students are comfortable with the Routine:

•	encourage them to read texts of greater complexity, about different 
topics, and in a wide variety of genres.

•	Ask them to reflect on their reading through writing activities such as 
journaling or the Independent Reading Log

•	give them opportunities to talk about their reading with classmates in 
Text Clubs (see pp. TR20–TR23).

THE ROUTINE

Independent Reading Routine

1 Launch the Independent Reading Routine with the class. For example: 
Independent Reading offers you the chance to choose the texts you want 
to read. Keep in mind they should be texts that allow you to practice 
some of the things we have discussed during our reading lessons. The 
texts should be interesting to you, but they should not be too easy or too 
hard. For more information about how to introduce Focused Independent 
Reading to students, see the Implementing for Success section on 
pp. TR14–TR15.

2 Allow time for students to choose their Independent Reading texts. 
Assist individuals in finding appropriate materials as needed. For more 
information about how to guide students in self-selecting texts, see the 
Implementing for Success section on pp. TR14–TR15.

3 Announce and display the Process Focus and Strategy Focus for the 
day. Define them in a way students can understand and give examples to 
illustrate their meanings. Some definitions and examples are provided in 
the chart below. Remind students that they should apply both focus points 
to their self-selected texts.

PROCESS FOCUS DEFINITION EXAMPLE

Engagement and Identity developing and  
self-assessing one’s 
reading preferences and 
behaviors

Students select texts 
for different reasons, 
reflect on themselves as 
readers, and set goals for 
their reading.

Stamina sustaining one’s reading 
over time

Students read for an 
extended time and get 
“lost” in the text.

Independence reading without 
assistance

Students read a variety 
of texts without help 
from people or other 
resources.

Community (see the
Text Club Routine on
pp. TR20–TR23)

participating in 
collaborative 
conversations  
about texts

Students work in groups 
to engage in discussions 
about texts and present 
to the class.

TR12  Unit 1 • Independent Reading Routine

TEACHER RESOURCES • ROUTINES

STRATEGY FOCUS DEFINITION EXAMPLE

Vocabulary Knowledge related to the lesson’s 
Benchmark Vocabulary 
or Language Analysis 
instruction

Students apply 
vocabulary and language 
strategies to confront 
unfamiliar words and 
decipher complex 
language.

Fluency reading steadily without 
pausing

Students read smoothly 
at a consistent pace.

Critical Thinking applying higher-order 
thinking skills to texts

Students analyze, 
evaluate, and synthesize 
texts to examine what 
they read.

Comprehension related to the lesson’s 
Reading or Language 
Analysis instruction

Students apply text-
analysis strategies to 
interpret what they read.

4 Once students have selected their Independent Reading texts and have 
a clear understanding of the focus points, they should find a comfortable 
place in the room and begin reading.

5 For Independent Reading accountability, confer with 2–3 students to 
discuss their self-selected reading. Ask probing questions to assess 
whether they are reading appropriately leveled texts. Remember that 
Independent Reading is an opportunity for students to practice what 
they have learned with texts they can handle. It is not a time for them to 
face significant challenges on their own. Also, ask students open-ended 
questions to determine whether they understand what they are reading and 
to gauge their progress with the day’s focus points.

6 At the end of Independent Reading time, call on volunteers to share how 
their texts address the Process Focus and Strategy Focus or how their 
reading relates to key ideas in the module or unit.

Unit 1 • Independent Reading Routine TR13

The Independent Reading 

Routine is part of an array 

of routines, found in the 

Teacher Resource section 

in the back of each 

Teacher’s Guide. 

“Students . . . apply their growing competence outside the company of their 
teacher by reading texts that match their independent reading ability. Over 
time, they engage in close reading of texts of their own choosing, as well as 
assigned texts that build their subject-area knowledge.” 

Timothy Shanahan, Douglas Fisher, and Nancy Frey,  
“The Challenge of Challenging Text” Educational Leadership
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To guide students in self-selecting texts, encourage them to ask themselves 
the following questions. If needed, model this through a think-aloud. 
Demonstrate asking and answering these questions while considering a 

Look at the front and back covers. Do they look interesting? Does the 
title sound like something you would enjoy reading?

If there are pictures, do they look interesting?

Would you prefer to read fiction or nonfiction?

What do you think this text is about? Are you interested in the people 

Do you think you would learn something from reading this text?

Students will read self-selected texts, concentrate on the two focus 
points for the day, and connect their texts to key ideas in the module  

Teachers will lead small group instruction, assess oral reading fluency, 
 (see pp. TR20–TR23) and other 

reading activities, and confer with individuals to gauge their reading 
Independent Reading Continuum and Independent 

Once students are comfortable with the Routine:

encourage them to read texts of greater complexity, about different 
topics, and in a wide variety of genres.

Ask them to reflect on their reading through writing activities such as 
Independent Reading Log (see p. TR19).

give them opportunities to talk about their reading with classmates in 

Unit	1	•	Independent	Reading	Routine	 TR15
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Independent R
eading C

ontinuum

Grades enGaGement  
& IdentIty stamIna Independence Vocabulary  

KnowledGe Fluency crItIcal  
thInKInG comprehensIon

K–1 Explores familiar 
texts; chooses 
texts matching 
interests; identifies 
favorite texts; sets 
one reading goal

Reads (through 
pictures  
and/or words) 
in increments of 
5–15 minutes; 
reads longer with 
multiple texts

Engages with texts 
read aloud; reads 
familiar texts 
independently and 
unfamiliar ones 
with assistance

Recognizes familiar 
words; reads 
around new words

Rereads familiar 
texts multiple 
times for 
smoothness

Makes basic 
text-to-self 
connections; asks 
text-dependent 
questions

Demonstrates 
basic 
understanding 
of text read; 
responds to 
text-dependent 
questions

2–3 Chooses texts at 
independent and 
instructional levels; 
tries unfamiliar 
texts; identifies 
favorite authors 
and genres and 
why they are 
favorites; chooses 
texts that match 
level and interests; 
sets basic reading 
goals

Reads in sustained 
increments of 
15–30 minutes; 
reads longer with 
multiple texts

Reads familiar 
texts and ones at 
independent and 
instructional levels 
on own; reads 
challenging texts 
with assistance

Applies knowledge 
of phonics and 
language to work 
through new 
words

Rereads familiar 
texts for 
smoothness; reads 
texts somewhat 
evenly on first try

Makes text-to-text 
and text-to-world 
connections; 
asks inferential 
questions

Demonstrates 
understanding of 
text’s story or 
topic; responds 
to inferential 
questions

4–5 Reads new texts of 
challenging level or 
interest; discusses 
texts; recommends 
texts to others; 
identifies and 
self-assesses own 
reading behaviors; 
sets reading goals

Reads in sustained 
increments of 30 
minutes or more; 
gets “lost” in the 
reading

Reads a variety 
of text types at 
different levels 
without assistance

Applies word-
analysis strategies 
and content 
knowledge to 
tackle new words

Reads familiar and 
unfamiliar texts 
smoothly and at 
a consistent pace 
throughout

Makes high-level 
connections across 
texts and contexts; 
asks beyond-the-
text questions; 
evaluates texts 
based on success 
of author’s 
purpose

Demonstrates 
understanding of 
text’s theme or 
purpose; responds 
to beyond-the-text 
questions

TR18 
U
nit 1 • Independent R

eading C
ontinuum

“Independent reading makes you smart, improves your vocabulary, 
enhances your background knowledge, and makes you interesting. It is 
essential part of any effective reading program.”

Sharon Vaughn, 2013

The Independent Reading Continuum shows a progression 

of the essential elements of independent reading in 

the elementary grades. This chart describes strategies 

and processes that students practice when engaged in 

purposeful, self-selected reading. Teachers can use the 

continuum to help gauge how well students apply what they 

learn in the reading lessons to texts of their own choosing.
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READING CENTER WRITING CENTER

Independent

Teacher-led

Centers

UNIT 1 • MODULE A

DIGITAL CENTERPIECES

Center Options

STUDENTS AS AUTHORS
Powered by TikaTok
Students write their own 
book connected to the unit 
topic. They log into www.
tikatok.com, respond to 
prompts, insert images, and 
produce a book to keep.

STUDENTS AS THINKERS
Students use EnVision Math 
Problem-Solving Mats to 
practice comprehension and 
vocabulary. They apply what 
they learn as they complete 
a unique online activity.

•	Have students write a brief character 
sketch of one of the characters from 
their independent reading text. Have 
students explain how the character has 
responded to situations in the text.

Write in Response to Reading

 Have students complete the 
appropriate Write in Response 
to Reading prompts, found within  
pp. 1–51 of their Reader’s and Writer’s 
Journal.

•	Have students log into TikaTok and write 
a fictional story about a family that takes 
a vacation to do volunteer work for a 
real environmental cause. Have students 
go to www.tikatok.com.

•	Have students fill out a Venn Diagram 
to compare and contrast two different 
settings from their independent reading.

•	Have students create a character. Then 
have students write three paragraphs 
using description and dialogue to show 
how that character would respond to 
three separate events.

•	Have students outline a sequence 
of events. Then have them write a 
paragraph each about how three 
different characters would respond to 
that sequence of events.

During Small Group Time, students can use independent center 
activities to practice and apply standards while you work with 
individuals or groups. Options for activities focusing on both concepts 
and learning objectives for this unit are included here.

10	 Unit	1	•	Module	A

Suggested activities engage 

students in meaningful tasks 

while the teacher provides 

scaffolded instruction to 

other students. Teachers may 

also choose to use their own 

center ideas.

“The strategies that are part of learning to write—such as peer 
editing and author’s chair—also help kids learn to read. Because when 
I do a peer editing, I’m asking questions like, ‘Okay, what was it you 
really wanted to say?’; and now, ‘How well did you say it?’; and then, 
‘How could I help you say it better?’ And these are exactly the kinds 
of questions we are trying to promote in critical reading: getting to 
the author, trying to understand the author’s intentions and motives.”

P. David Pearson, The Voice, 2002
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WORD WORK CENTER RESEARCH CENTER

Depending on Each Other

MODULE GOALS
Readers will determine 
themes in literary texts by 
comparing and contrasting 
characters, settings, and 
events.

Writers will use dialogue 
and details to develop 
challenging character 
experiences.

Learners will explain how  
people change in reaction 
to their surroundings.

•	Have students research different 
ecosystems in their area. They can write a 
paragraph about which they would most 
like to live in.

•	Have students research advocacy 
groups that are working to preserve the 
environment. They can then create a 
social media profile for one of the groups 
based on details from their research.

•	Have students do research about 
children their ages who are working on 
environmental or other causes. They can 
write a paragraph about a cause they 
might want to be involved in.

•	Have students add unfamiliar terms 
(people, places, or other domain-specific 
language) and definitions to a class 
dictionary based on independent reading 
texts they read.

•	Have students identify words with similar 
prefixes or suffixes from their independent 
reading and add these words to 
classroom lists.

•	Have students create word families of 
related vocabulary and domain-specific 
words, such as environment, species, 
biomes, or extinct.

  STUDENTS AS WORD WORKERS
Students play online 
foundational skills and 
generative vocabulary 
games to strengthen their 
word analysis skills and 
build their vocabulary.

STUDENTS AS READERS
Students use online leveled texts  
to practice reading at their  
independent levels. Texts are  
related to the unit topic and offer  
a range of levels to meet every  
student’s needs.

 11

“The use of oral composition is good preparation for more formal written 
work. When students have a chance to make meaning by talking with 
a peer, they are more likely to have fodder for writing tasks. Group 
conversations can be useful for sharing information read individually by 
members of the group. In addition, the opportunity to retell reinforces 
the use of new vocabulary and concepts.”

Douglas Fisher and Nancy Frey, Word Wise and Content Rich, 2008
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LESSON 1

See Routines on pp. TR2–TR27.

FOUNDATIONAL SKILLS 
MINI-LESSON

Suffix -ly
•	 Talk to students about suffixes, 

or word endings, from Chapter 1 
of Night of the Spadefoot Toads.

•	 Write importantly (p. 2), usually 
(p. 3), and kindly (p. 4). Underline 
-ly in each word. Guide students 
to recognize that adding -ly to a 
base word changes its meaning 
and part of speech.

For more explicit instruction, see  
p. FS2 in this Teacher’s Guide.

OBJECTIVES
Focus Compare and contrast two 
or more characters in a story. 

 

Determine a theme of a story from 
details in the text, including how 
characters in a story respond to 
challenges.  

 
Text Complexity Rubrics 
pp. TR48–TR52. 

Compare and 
Contrast Characters

LESSON 1
FIRST READ Build Understanding

SET THE PURPOSE Focus the instruction for the unit 
by sharing the following Enduring Understanding: Writers 
understand that writers’ techniques help readers get to know 
characters, their experiences, and their responses to situations. 
We are going to read several texts to see how different 
characters respond to different situations.

ENGAGE STUDENTS Introduce the novel Night of the 
Spadefoot Toads. Have students read the text on the front and 
back covers and focus on the cover illustration. Next have them 
page through the text to see how it is organized (by chapters). 
Share the following Essential Questions with students and 
tell them that they should think about the questions as the 
class reads, talks, and writes about the texts in the module: 
How do readers determine themes in literary texts? How do 
writers use dialogue and details to develop characters and their 
experiences? In this lesson we are going to learn how readers 
can compare and contrast two or more characters, settings, or 
events in a story.

READ As you read Chapter 1 of the text with students, use 
the appropriate reading routine from pp. TR8–TR15. In this first 
reading, students should be reading for a general understanding 
of what the text is mainly about.

TURN AND TALK After reading, have students turn to a 
partner and discuss this question using examples from the text: 
Who are the main characters so far? Use the Think-Pair-Share 
Routine on pp. TR2–TR3. (The main characters are Ben,  
Mrs. Tibbets, Jenny, Frankie, and Ryan.)

Night of the Spadefoot Toads, Chapter 1

12  Unit 1 • Module A • Lesson 1

The first read of the 

text is a quick read for 

basic understanding. 

Supportive Routines, 

suggested throughout each 

lesson and found at the back 

of each Teacher’s Guide, 

help encourage thoughtful 

conversations, clarify 

understandings, and unpack 

text specifics.

A Phonics or Word Analysis mini-lesson is in every lesson. 

More robust Foundational Skills instruction also appears 

behind the tab at the back of each ReadyGEN Teacher’s 

Guide.

40  



LE
SS

O
N

 1

W
H

O
LE

 G
R

O
U

P
 R

E
A

D
IN

G

LESSON 1
SECOND READ Close Read
CITE TEXT EVIDENCE Engage the class in a discussion about what 
they just read. Remind students that readers can compare and contrast 
two or more characters, settings, or events in a story. Use these questions 
to guide the discussion, and ask students to support their answers with 
evidence.

•	Who is the main character, and what do you know about him so far? 
(Ben, who moved to Massachusetts from Arizona two months ago;  
he “still feels new” and knows about mice.) DOK L1

•	Let’s reread the scene on pages 5–6 where Ben takes the mouse out 
of its cage. What happens after Ben takes the mouse out of its cage? 
(Ryan takes it from Ben, and the mouse escapes and runs loose. As 
some of the students panic, Ben prepares to recapture the mouse. 
Then Mrs. Tibbets appears in the classroom doorway.) DOK L1

•	What is Ben’s reaction during the scene? (Ben is calm and does not 
panic like the other students. He stays calm even when the teacher 
returns.) What does his reaction reveal about him? (Ben is calm and 
responsible. He does not always do what other kids do. Also, he seems 
confident about handling animals.) DOK L2

•	What do Ben and Mrs. Tibbets talk about? (They discuss that mice 
can be more than just pets.) What does this suggest about Ben and 
Mrs. Tibbets? (Ben and Mrs. Tibbets both know a lot about and have 
experience with animals.) DOK L3

Sc
af

fo
ld

ed
 

In
st

ru
ct

io
n ENGLISH LANGUAGE LEARNERS

UNFAMILIAR WORDS  Students might not be 
familiar with the English names for some 
of the animals mentioned on p. 2. Provide 
pictures of some of these animals. If possible, 
associate these pictures with the animal 
names from the students’ native languages.

STRATEGIC SUPPORT
SCIENTIFIC TERMS  Students may have 
difficulty understanding what “cycle of life” 
means (p. 5). Show visuals of a life cycle of 
an animal from a science text. Then have 
students identify clues in the text that help 
explain this “cycle of life.” (“all species 
depend on other forms of life to live”; “make 
sure the species survives”)

BY-THE-WAY WORDS  During close reading, define the following words 
for students involving known concepts that can be stumbling blocks to 
comprehending the text.

whipsnakes, p. 2: Tell students that whipsnakes are snakes with long tails 
that look like a whip.

sidewinders, p. 3: Explain to students that sidewinders are desert snakes 
that move in an unusual way.

Scaffolded 
Strategies Handbook

Close Reading 
How-To Video

Trade Book

Teacher’s Guide

 13

The Scaffolded Strategies 

Handbook provides a 

companion lesson for each 

anchor and supporting text 

to address the needs of 

struggling readers, English 

language learners, and 

accelerated learners.

“What makes scaffolding so effective is that it enables a teacher to 
keep a task whole, while students learn to understand and manage the 
parts, and presents the learner with just the right challenge. Scaffolding 
integrates multiple aspects of a task into manageable chunks and 
permits students to see how they interrelate. In so doing, it helps 
students to cope with the complexity of tasks in an authentic manner. ”

Kathleen F. Clark and Michael F. Graves, Scaffolding students’ comprehension of  text. 
International Reading Association, 2004

Each Close Read question is 

given a Depth of Knowledge 

level to indicate the cognitive 

skills required to answer the 

question.

By-the-Way Words should be 

defined quickly during reading 

to enhance fluent reading and 

aid in comprehension.

During the second read of the 

text, students use information 

from the text to respond to 

questions that require using 

higher order thinking skills.
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Frankie

loud
mean
lots of friends

students 
quiet
new to school
not many friends

Ben

BENCHMARK VOCABULARY

•	Have	students	find	and	read	sentences	from	the	text	with	the	words	
claimed, experiment,	and	species.

Use	the	Benchmark Vocabulary Routine for Literary Text	on		
pp.	TR24–TR27	to	teach	the	meaning	of	the	words.

•	Use	the	information	on	pp.	2–5	of	this	Teacher’s	Guide	to	discuss	other	
words	connected	to	each	of	the	Benchmark	Vocabulary	words.

PRACTICE	Have	students	use	p.	2	in	the	Reader’s and Writer’s Journal	
to	show	contextual	understanding	of	the	Benchmark	Vocabulary.	Monitor	
students’	vocabulary	development.

Reading Analysis
TEXT TALK

COMPARE AND CONTRAST CHARACTERS Remind	students	that	
characters	are	who	a	story	is	about.	Main—or	important—characters	
are	central	to	a	story,	while	supporting	characters	are	less	important.	
Writers	develop	characters	
by	describing	how	they	look	
(traits),	their	personality	
(thoughts	and	feelings),	and	
what	they	do	(actions).	Provide	
the	Venn	Diagram	chart	on	
p. TR39.

MODEL Let’s	look	at	pages	
1	and	2	and	the	traits,	feelings,	
and	actions	of	Ben	and	
Frankie.	I	read	that	Frankie	
“announces”	and	“shouts	so	
everyone	in	the	hall	can	hear.”	
I’m	going	to	write	loud	in	the	
circle	under	Frankie’s	name.	After	Jenny	speaks,	Ben	nods.	I	will	write	quiet	
in	the	circle	under	Ben’s	name.	Both	boys	are	in	Mrs.	Tibbets’s	class,	so	
I will	write	students	where	the	circles	overlap	to	show	what	Ben	and	Frankie	
have	in	common.	

PRACTICE/APPLY Have	students	work	independently	or	in	
small	groups	to	complete	the	graphic	organizer.	Use	the	Small Group 
Discussion Routine	on	pp.	TR6–TR7	to	have	students	discuss	the	details	
that	compare	and	contrast	characters	in	the	story.	Check	understanding	by	
asking	students	to	share	or	by	circulating	among	students	or	groups.

OBJECTIVES
Determine the 
meaning of and 
use academic and 
domain-specific 
words in a text. 

 

Compare and 
contrast two or more 
characters in a story, 
drawing on specific 
details in the text.   

 

BENCHMARK 
VOCABULARY
•	 claimed, p. 3
•	 experiment, p. 5
•	 species, p. 5

Keystones Reading 
and Writing 
Keystones are a quick 
check to
•	 assess students’ 

understanding of 
key language, key 
text structures, and 
key ideas.

•	 indicate students’ 
progress toward 
the Performance-
Based Assessment.

•	 inform your Small 
Group Time 
decisions.

14	 Unit	1	•	Module	A	•	Lesson	1

Students cite text evidence 

to help build their knowledge 

of the concept.

Graphic organizers, found 

in the Teacher Resources 

section in the back of 

the ReadyGEN Teacher’s 

Guide, help students 

organize their thinking and 

aid their comprehension.

The lesson continues with 

instruction focused on 

Benchmark Vocabulary, 

developing students’ 

conceptual knowledge.

“Writers often talk in order to rehearse the language and content that 
will go into what they write, and conversation often provides an impetus 
or occasion for writing. They sometimes confer with teachers and other 
writers about what to do next, how to improve their drafts, or in order to 
clarify their ideas and purposes.”

National Council of Teachers of English
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BUILD ACCOUNTABILITY Prepare students to read their self-selected 
texts. Announce the two focus points to the class, and help students make 
a plan for their reading. Students will apply both focus points to their  
self-selected texts.

TODAY’S PROCESS FOCUS

Engagement and Identity

Stamina 

Independence 

Tell students to select a book they will enjoy reading. Encourage them to 
select a text by a favorite author, about an interesting character or person, 
about a current issue that interests them, or about a topic they would like to 
learn more about. 

TODAY’S STRATEGY FOCUS

Vocabulary Knowledge 

Fluency 

Critical Thinking 

Comprehension 

Guide students in applying the content of today’s Reading Analysis lesson 
to their self-selected texts. We learned that comparing and contrasting 
characters helps us understand the text and the characters’ traits, 
thoughts, feelings, words, and actions. Today as you are reading, take note 
of the main characters in the book. On a separate piece of paper, make a 
chart that includes each character’s name with details about the character’s 
traits, thoughts, feelings, and actions. Alternatively, have students log into 
Pearson Realize to find an Independent Reading Activity that is appropriate 
for the text they are reading.

MONITOR PROGRESS
•	Process Focus: Have students record their reading in a daily reading 

log. Students should write whether they are enjoying their books, 
describe why, and note the title, author, and pages they read.

•	Strategy Focus: Have students review with you the charts they 
made about the characters. Ask them to explain how the charts help 
them understand the similarities and differences between characters. 
Alternatively, have students log into Pearson Realize and review with you 
the Independent Reading Activity they completed for their books.

 For further guidance, see the Independent Reading Routine on 
pp. TR12–TR15.

Small Group Time
STEP 1 Focused Independent Reading

S
M

A
LL G

R
O

U
P
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E

While students 
are reading 
independently, 
use the Small 
Group Time 
Options on 
pp. 16–17.

Independent 
Reading How-To 
Video

Leveled Text 
Library

Independent 
Reading Activities

Reader’s and 
Writer’s Journal

Generative 
Vocabulary Games

 15

Focused Independent Reading 

offers students an opportunity 

to practice and apply what 

they have learned in their 

whole-group instruction. 

Small Group Time begins by 

giving students time to pursue 

their self-selected reading.

“The gradual release of responsibility model of instruction suggests that 
cognitive work should shift slowly and intentionally from teacher modeling, 
to joint responsibility between teachers and students, to independent 
practice and application by the learner.”

P. David Pearson and Margaret Gallagher
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For students who struggle with comparing and contrasting 
characters in Night of the Spadefoot Toads, use this Support 
Reading Analysis Mini-Lesson.

COMPARE AND CONTRAST CHARACTERS Help students 
work through the Venn diagram comparing characters in Chapter 1. 
Have students choose two different characters to compare and 
contrast. Guide students to label their Venn diagrams and record 
traits, feelings, and actions for one character and then follow the 
same process for the second character. Remind students that a 
character trait, feeling, or action may apply to both characters. Have 
students include these details in the middle section of the Venn 
diagram.

Invite students to work independently to complete their own 
Venn diagrams to compare two other characters in Chapter 1. Use 
the Think-Pair-Share Routine on pp. TR2–TR3.

For independent reading accountability, conference each day with 
two or three students to discuss self-selected texts and support 
their reading.

CONFERENCE

READING ANALYSIS SUPPORT

INDEPENDENT
LITERACY WORK

 Leveled Text 
Library

GUIDED READING 
OPTIONS

Use ReadyGEN 
Intervention for 
students who 
struggle with
•	 comparing and 

contrasting 
characters, or 
prerequisite 
standards.

•	 suffix -ly or 
prerequisite 
standards.

Text Club 
(pp. TR16–TR19)

Leveled Text Library

Center Options 
(pp. 10–11)

Use Write in Response 
to Reading on p. 2 
of the Reader’s and 
Writer’s Journal 
to check student 
understanding of 
comparing and 
contrasting characters.

Word Analysis: 
Practice Readers

STEP 2 Small Group Options
Based on formative assessments of students’ progress, use the following 
options to provide additional instruction, practice, or extension as needed.

For students who need support with foundational skills, use Word 
Analysis, pp. FS2–FS4 in this Teacher’s Guide for reteaching.

WORD ANALYSIS

For students who need support in accessing ideas, key language, 
and key structures in Night of the Spadefoot Toads, use Unlock 
the Text in the Scaffolded Strategies Handbook, pp. 8–13.

UNLOCK THE TEXT

16  Unit 1 • Module A • Lesson 1

ReadyUP! Intervention 

instruction aids struggling 

readers.

ReadyGEN small-group 

instruction encourages 

students to revisit the 

complex texts they first 

encountered in whole group. 

With appropriate strategic 

supports and extensions, 

students more deeply 

access these texts within 

their groups. 

“The how of reading instruction includes many considerations, 
including...grouping. Grouping for reading is a fundamental issue 
in education, and is one of the few alterable features of education 
that can powerfully influence positively or negatively the levels of 
individual student engagement and hence academic progress.”

 Sharon Vaughn
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QUICK CHECK

MONITOR 
PROGRESS

If . . . students are 
reading too slowly,

then . . . encourage 
them to practice 
the passage several 
times to become 
more confident with 
the words.

If . . . students are 
rushing and reading 
too quickly,

then . . . remind 
them that the listener 
needs adequate time 
to understand and 
visualize what the 
reader is describing.

For fluent reading accountability, use the Oral Reading Fluency 
Quick Check. Today assess 2–3 students.

RATE Explain that reading at an appropriate rate means reading 
at just the right speed—not too fast and not too slowly. Reading at 
the proper speed keeps the listener interested. Have students follow 
along as you model reading aloud from Night of the Spadefoot 
Toads at an appropriate rate. Review why a reader wouldn’t want 
to read too slowly or too quickly. Then have students take turns 
reading aloud a portion of an appropriately leveled text at an 
appropriate rate.

For students who can easily compare and contrast characters in 
Night of the Spadefoot Toads, use this Extend Reading Analysis 
Mini-Lesson.

COMPARE AND CONTRAST CHARACTERS Have students 
use Venn Diagrams to compare and contrast multiple characters. 
First, have students complete a Venn Diagram for Ben and Frankie 
based on what they read in Chapter 1. Then, have students 
complete one for Ben and Ryan. Finally, have students create a 
three-circle Venn Diagram using information from their first two 
diagrams.

•	How is Ben, the main character, different from Frankie and 
Ryan? (Ben has only been at his school for two months. Ben 
also knows about mice and other animals.) 

•	How are Ben’s and Ryan’s actions different from Frankie’s? 
(They both handle the mouse when it is out of its cage, and they 
don’t make fun of the teacher.)

•	What do Ben, Frankie, and Ryan all have in common? (They are 
all fifth graders in Mrs. Tibbets’s science class.) 

•	What can you infer about these characters based on what you 
have read so far? (Answers will vary.)

READING ANALYSIS EXTENSION

FLUENCY

S
M

A
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R
O

U
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E

Games

Reader’s and 
Writer’s Journal

Independent 
Reading Activities

Leveled Text 
Library

Scaffolded  
Strategies Handbook

 17

Taylor and her colleagues (Taylor, Pearson, Walpole, and Clark, 
2000) studied low-income schools that  “beat the odds” predicted by 
their demographics.  They found that one of the characteristics that 
distinguished these schools from their low-performing counterparts 
is that teachers in the beat-the-odds schools allocated a much larger 
chunk of the reading period to small group instruction.

Extension instruction 

targets both on-level 

and accelerated readers 

to help them expand 

their understanding of 

complex text. 

Quick Checks provide 

formative assessment 

opportunities to monitor 

students’ fluency 

progress.
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OBJECTIVES
Use narrative 
techniques, such as 
dialogue, description, 
and pacing, to 
develop experiences 
and events or to 
show the responses 
of characters to 
situations.  

Apply grade 5 
Reading standards 
to literature (e.g. 
“Compare and 
contrast two or more 
characters in a story, 
drawing on specific 
details in the text”). 

 

Narrative Writing
Compare and Contrast 
Characters
SET THE PURPOSE Remind students that in a story an author includes 
details about characters’ traits, thoughts, feelings, and actions. Writers 
can identify and analyze these details to compare and contrast characters. 
Reading about characters in other works will help students when they write 
their own analyses and narratives. Pose the following questions:

•	What characters appear in Chapter 1 of Night of the Spadefoot Toads?
•	How are they similar and how are they different?
•	What do these similarities and differences reveal about each character?

TEACH AND MODEL Explain to students that writers often introduce 
main characters and conflict at the very beginning of a narrative. Have 
students turn to p. 1 and read the first two paragraphs. Then have them 
turn to p. 3 to see how the writer introduces the character Ryan and then 
shifts back to reflect Ben’s thoughts and feelings:

The writer introduces a character, 
describes his actions and traits, 
and shows how other characters 
respond to him. 

Ryan Brisson starts pounding on a 
desk not far from the table. “Ben! Ben!” 
he yells. “Sit here!” . . .
Ryan’s a skinny little kid who wears 
glasses. One of the lenses is covered 
over with a patch, and the other lens 
magnifies his good eye. He’s always 
peering at people out of that one big 
eye. He’s the most hyper kid that Ben 
has ever met. 

The writer introduces the main 
characters at the very start of the 
story.

“That new teacher Mrs. Tibbets is a 
hundred years old, you’ll see!” Frankie 
announces.

The writer provides details about 
the main character’s thoughts and 
feelings. 

Ben wishes he had a real friend. Not 
like Jenny, who only talks to him 
because she sits in front of him. Or 
Ryan, who is officially wacko. He’d 
like to find someone like Toby, his best 
friend back in Tucson.

18	 Unit	1	•	Module	A	•	Lesson	1

At the heart of ReadyGEN 

is reciprocity between 

reading and writing to 

promote student thinking 

and understanding through 

citation of text-based 

evidence. 
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Write a Narrative
PREPARE TO WRITE Explain that before beginning to write, students 
will think about two characters from Night of the Spadefoot Toads. Have 
students reread Chapter 1 and reflect on the characters while keeping the 
prompt in mind.

Have students consider the following guiding questions as they prepare 
to write:

•	Who are the main characters?
•	How are these characters related?
•	What do the characters have in common?
•	How are the characters different?

COMPARE AND CONTRAST CHARACTERS Explain that students 
will write two paragraphs to compare and contrast two characters. Each 
paragraph will focus on one character. Once students have determined 
which characters they will compare and contrast, have students use a Venn 
Diagram to help them organize their ideas. 

Model finding a character’s traits, thoughts, feelings, words, and actions in 
Chapter 1 of Night of the Spadefoot Toads. 

I can look for details about what the writer tells readers about the 
characters. For example, the main character, Ben, is new to his school. 
He hasn’t made many friends since he moved two months ago. He is quiet 
and mostly observes his classmates instead of joining them. However, 
when the mouse escapes, Ben calmly takes action while the others panic. 

Explain that students must now choose a second character to compare 
and contrast with the first character. Model based on the text: 

Frankie is the first character introduced. When he speaks, he often shouts. 
Frankie imitates an old woman to make his friends laugh and also makes 
fun of Ryan, another loud classmate. Frankie also tells the teacher that Ben 
is the one who set the mouse free. Frankie and Ben’s relationship is not 
one between friends. Frankie’s traits and actions highlight the differences 
between him and Ben. 
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STRATEGIC SUPPORT
PREWRITING  Emphasize that using a 
graphic organizer, such as a Venn Diagram 
or Web is often a helpful step in planning 
and brainstorming narrative writing. Help 
struggling students use a Venn Diagram 
graphic organizer to identify characters’ 
similarities and differences before they 
begin writing.

 19

“We don’t believe that writers are born. Instead, we believe that writers 
are created. They’re created when teachers nurture their development and 
provide focused instruction and feedback. In writing instruction we’ve found 
that a systematic approach, rather than a rigid, lock-step approach, increases 
students’ performance in writing (and by extension, reading).”

Douglas Fisher and Nancy Frey, Scaffolded Writing Instruction: Teaching With a  
Gradual Release Framework, 2007

In each grade,

students analyze

and synthesize 

sources, write to the 

sources, and defend 

claims through  

textual evidence.
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OBJECTIVES
Use narrative 
techniques, such as 
dialogue, description, 
and pacing, to 
develop experiences 
and events or show 
the responses 
of characters to 
situations.  

Apply grade 5 
Reading standards to 
literature.  

Use technology 
to produce and 
publish writing and 
to collaborate with 
others.  

Demonstrate 
command of the 
conventions of 
standard English 
grammar and usage 
when writing.  

Independent Writing Practice
WRITE Have students reread Chapter 1 of Night of the Spadefoot Toads 
and have them choose two characters. Ask them to write two paragraphs—
one for each character—to compare and contrast the characters. Students 
should support each paragraph by including descriptions of character 
traits, thoughts, feelings, words, and actions. Have students write their 
paragraphs on p. 3 in their Reader’s and Writer’s Journal.

CONVENTIONS If you wish to review common and proper nouns, use 
the Conventions Mini-Lesson on p. 21. Have students check that they have 
capitalized all proper nouns in their writing. 

DIGITAL OPTIONS If available, have students use computers or tablets 
to draft their paragraphs. You might also have students work with partners 
to review each other’s drafts using commenting features in word processing 
software to provide constructive feedback to improve writing.

Share Writing
Ask volunteers to share their writing with the class. Ask the class to identify 
the main characters, how the characters are similar, and how the characters 
are different.

20  Unit 1 • Module A • Lesson 1

Independent Writing 

Practice activities prepare 

students for the module 

level Performance-Based 

Assessment. Teachers 

can use performance on 

these activities to inform 

and adjust instruction for 

students as necessary.
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Teacher’s Guide

Trade Book

Reader’s and 
Writer’s Journal

Scaffolded 
Strategies Handbook
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ENGLISH LANGUAGE LEARNERS
PROPER NOUNS  Help struggling students identify 
proper nouns. Display this sentence from p. 2: 
“There are no diamondback rattlesnakes in 
Edenboro, Massachusetts.” Ask: Which words 
in the sentence are proper nouns? (Edenboro, 
Massachusetts) How do you know? (They both 
begin with capital letters.) Point out that There 
is capitalized because it is the first word in the 
sentence, not because it is a proper noun.

The words Mr. Tompkins and 
Desert Museum are proper nouns, 
so the first letters are capitalized.

He looks at the mice again, then thinks 
about Mr. Tompkins, the director of 
the children’s programs at the Desert 
Museum.

The words mice, director, and 
programs are all common nouns. 
The first letter of a common noun is 
not capitalized. 

He looks at the mice again, then thinks 
about Mr. Tompkins, the director of 
the children’s programs at the Desert 
Museum.

Conventions Mini-Lesson
Common and Proper Nouns
TEACH AND MODEL Write your name on the board for the class, but 
do not use any capitalization. What is wrong with how I wrote my name? 
My name is a proper noun, which means that it must be capitalized. 
Remind students that a common noun names a general or nonspecific 
person, place, thing, or idea. A proper noun names a specific person, 
place, thing, or idea and is always capitalized.

Use the last sentence on p. 3, which continues on p. 4, of Night of the 
Spadefoot Toads to teach common and proper nouns. 

PRACTICE Have students review a page of Night of the Spadefoot Toads 
and make a list of all the proper and common nouns they find. Then have 
students write their own sentences with these proper and common nouns 
on p. 3 of the Reader’s and Writer’s Journal.

 21

Scaffolded Instruction

ReadyGEN teaches 

grammar as a set of  

tools to help writers

communicate more 

effectively with readers. 

As students learn 

grammatical elements, 

they apply them in their 

writing.

Look here first for opportunities to open access for 

diverse student populations: English language learners, 

struggling readers, or accelerated learners.
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Use the Scaffolded Strategies Handbook to provide additional 
support for the diverse learners in your class. The Performance-
Based Assessment lesson in the handbook provides guidance 
with unlocking the task, breaking down the writing process, and 
examining conventions and craft.

UNIT 1 • MODULE A • PERFORMANCE-BASED ASSESSMENT

Performance-Based 
AssessmentOBJECTIVES

Write a narrative 
to develop real or 
imagined experiences 
or events using 
effective technique, 
descriptive details, 
and clear event 
sequences.  

Orient the reader 
by establishing 
a situation and 
introducing a narrator 
and/or characters; 
organize an event 
sequence that 
unfolds naturally.  

 

Use a variety of 
transitional words, 
phrases, and clauses 
to manage the 
sequence of events. 

 

With some guidance 
and support 
from adults, use 
technology, including 
the Internet, to 
produce and publish 
writing as well as 
to interact and 
collaborate with 
others; demonstrate 
sufficient command 
of keyboarding skills 
to type a minimum of 
two pages in a single 
sitting.  

Include multimedia 
components (e.g., 
graphics, sound) 
and visual displays 
in presentations 
when appropriate 
to enhance the 
development of main 
ideas or themes. 

 

NARRATIVE TASK
WRITE A SHORT STORY

Students will write a short story about a character who cares about 
his or her surroundings. They will describe the actions the character 
takes to show his or her understanding of the environment.

Students will
•	create and organize a sequence of events with a clear beginning, 

middle, and end.

•	use narrative techniques, including dialogue and description, to 
develop events and characters.

•	use transition words to connect the events.

•	include an ending that brings the story to a conclusion.

See p. 196 for reproducible page for student distribution.

TEACHER NOTE You may wish to administer this assessment over 
multiple lessons.

192	 Unit	1	•	Module	A

Performance-Based 

Assessments emphasize 

integration of reading, 

writing, and speaking 

and listening as students 

draw from the text sets to 

demonstrate their knowledge 

of core understandings.
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 “There must be some other ones around somewhere,” 
he says.

 “I don’t know. There aren’t many left. The state now lists them 
as threatened, on the verge of being endangered.”

 “You mean endangered, like almost extinct? Like the golden 
toads down in Costa Rica?”

 “Right. There are still plenty of eastern spadefoots in 
other states, but their numbers have really dwindled in 
Massachusetts.”

 “Why?”

 “Well, it’s the farthest north they live. There are fewer and 
fewer places for them to call home. Too many people. Too 
many trees coming down and houses going up. Habitat  
loss . . .”

—Night of the Spadefoot Toads, pp. 124–125

Text Collection

Trade Book

Scaffolded Strategies 
Handbook

Teacher’s Guide

Prepare
REVIEW Discuss the Essential Questions: How do readers determine 
themes in literary texts? How do writers use dialogue and details to develop 
characters and their experiences?

REVISIT THE TEXTS Remind students that in Night of the Spadefoot 
Toads, the main character demonstrates a commitment to the environment. 
The reader gets to know the characters through the writer’s use of various 
narrative techniques. In addition, the events of the story take place in an 
organized sequence.

Tell students that as they prepare to write their narratives for the 
Performance-Based Assessment, they will consider how to create 
interesting characters and communicate their traits, feelings, and responses 
to events to the audience, including demonstrating their commitment to the 
environment. Tell students to use an organizer to help them prepare to write 
and to develop engaging characters and events.

As students plan story events, they will sequence the events in order, 
include transitions to make the sequence clear, and provide resolution. 
They may want to use a Story Sequence graphic organizer to plan the 
events in their narratives. 

 193

“Performance assessments are common in high-achieving countries, which 
have long relied on open-ended items and tasks that require students to 
analyze, apply knowledge, and write extensively...These assessments 
emphasize students’ ability to frame and conduct inquiries, develop products, 
represent their learning orally and in writing, and reflect on quality, with the 
goal of self-evaluation and ongoing improvement of their work.”

Linda Darling-Hammond and Frank Adamson, Beyond Basic Skills: The Role of   
Performance Assessment in Achieving 21st Century Standards of  Learning
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UNIT 1 • MODULE A • PERFORMANCE-BASED ASSESSMENT

Create
MATERIALS  

•	notebooks	or	paper

•	pencils

•	text:	Night of the Spadefoot Toads

•	computers	and	word	processing	software	for	typing	or	revising	narratives	
(optional)

•	approved	Web	sources	for	images	(optional)

WRITE  

Have	students	review	the	notes	and	Story	Sequence	graphic	organizers	
they	used	to	plan	their	narratives.	Invite	students	to	form	pairs.	One	student	
should	verbally	summarize	his	or	her	characters	and	story	outlines,	and	
the	other	should	ask	questions	to	clarify	and	expand	upon	the	summary.	
Students	should	then	trade	roles.	After	student	pairs	work	together	to	
review	key	ideas	about	narratives,	provide	students	with	time	to	add	to	or	
change	their	character	maps	and	story	sequences	as	needed.	Then	have	
students	write	their	narratives.

DIGITAL OPTION	 If	desired,	you	may	incorporate	technology	into	the	
Performance-Based	Assessment.	Have	students	type	their	short	stories	
using	a	word	processing	program	and	print	out	the	pages.	Students	may	
draw	illustrations	above	or	below	the	text.	Alternatively,	students	may	
search	for	online	images	of	the	environment	that	is	the	setting	for	their	short	
stories	and	then	copy	and	paste	the	images	into	their	documents.

BEST PRACTICES  

•	Instruct	students	to	use	the	Story	Sequence	B	chart	to	organize	their	
notes.

•	Allow	individual	students	time	to	write	and	edit	their	original	narratives.

•	Suggest	that	students	refer	to	the	anchor	text,	Night of the Spadefoot 
Toads,	for	examples	of	narrative	techniques.

194	 Unit	1	•	Module	A

“If we acknowledge that ‘assessment must serve students’ (Farr, 1991, p. 
95), then we must also begin to actively involve children in the assessment 
processes that typically occur in classrooms. Working with students to 
determine their self-perceived strengths and needs engages students in 
the assessment process while offering teachers new insights on children’s 
thinking and growth.”

Patricia A. Edwards, Jennifer D. Turner, and Kouider Mokhtari, Balancing the  
Assessment of  Learning and for Learning in Support of  Student Literacy Achievement,  

The Reading Teacher, 2008

52  



Web B

Scaffolded Support
For all students to access the Performance-Based Assessment, 
additional supports can be provided as necessary.

CHECKLIST Provide a checklist, such as the one on p. 180 in the 
Scaffolded Strategies Handbook that details the expectations for this 
project. It will clarify for students what is being assessed.

GrapHIC OrGanIzErS Work with small groups to complete  
a Web B graphic organizer. Guide students to fill in the Web with 
details about the characters in their narratives. 

WrITInG TaSKS Preview writing tasks and/or break them down into 
smaller steps for clarity.

EdITInG TaSKS Before students present their final drafts, organize 
students into small groups for peer review. Direct students to identify 
the characters, key events, and the beginning, middle, and end in each 
narrative.

p. TR45
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Consistent with the 

ReadyGEN approach to 

instruction, scaffolding 

is an integral part of the 

performance assessment 

process. Teachers should 

review the scaffolded support 

tools and match the tools to 

their students’ needs.
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UNIT 1 • MODULE A • PERFORMANCE-BASED ASSESSMENT

Present
Story CirCle Students share their writing with the class.

Have students prepare clean, legible copies of their narratives and read 
them aloud to the class.

•	Set up the classroom: If possible, move a lectern or large desk to the 
front of the room. Speakers will stand or sit in a central location to 
present their narratives.

•	Remind students of the classroom rules for discussions, such as 
paying attention and being polite.

•	Designate students who are listening to the presentation as  
note-takers. At the end of each presentation, the note-takers will 
summarize the key ideas in the oral presentation.

•	Have students take turns reading aloud their narratives. Remind 
speakers to speak audibly, with accuracy and expression, and at an 
appropriate rate.

•	DiGitAl oPtioN If you chose to incorporate technology into the 
Performance-Based Assessment, then use a computer, projector, 
and screen to display the images students included in their writing. 
Alternatively, you may wish to have students act out their short stories 
while a volunteer video-records them. Then watch the videos together 
as a class.

After the presentations, hold a brief Q&A session with the authors. Allow 
students to ask questions or offer constructive comments about the stories 
they have heard.

198	 Unit	1	•	Module	A
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UNIT 1 • MODULE A • PERFORMANCE-BASED ASSESSMENT

NARRATIVE TASK
WRITE A ShoRT SToRy

Write a short story about a character who cares about his or her 
surroundings. Describe the actions the character takes to show his or 
her understanding of the environment.

Remember to
•	create and organize a sequence of events with a clear beginning, 

middle, and end.

•	use narrative techniques, including dialogue and description, to 
develop events and characters.

•	use transition words to connect the events.

•	include an ending that brings the story to a conclusion.

Performance-Based Assessment 
Grade 5 • Unit 1 • Module A

196	 Unit	1	•	Module	A

The Task is a reproducible 

page that describes the 

activity in student-friendly 

language. The rubric is also 

reproducible for use as 

teachers deem appropriate. 

Additional Performance-

Based Assessment pages 

offer guidance to students 

for presenting their 

completed work and provide 

suggestions to ensure their 

success moving forward.
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 PERFORMANCE-BASED ASSESSMENT

Students share their writing with the class.

Have students prepare clean, legible copies of their narratives and read 

Set up the classroom: If possible, move a lectern or large desk to the 
front of the room. Speakers will stand or sit in a central location to 

Remind students of the classroom rules for discussions, such as 
paying attention and being polite.

Designate students who are listening to the presentation as  
note-takers. At the end of each presentation, the note-takers will 
summarize the key ideas in the oral presentation.

Have students take turns reading aloud their narratives. Remind 
speakers to speak audibly, with accuracy and expression, and at an 

If you chose to incorporate technology into the 
Performance-Based Assessment, then use a computer, projector, 
and screen to display the images students included in their writing. 
Alternatively, you may wish to have students act out their short stories 
while a volunteer video-records them. Then watch the videos together 

After the presentations, hold a brief Q&A session with the authors. Allow 
students to ask questions or offer constructive comments about the stories 

Reflect and Respond
LOOKING AHEAD For students who received a 0, 1, or 2 on the 
rubric, use the following suggestions to support them with specific 
elements of the Performance-Based Assessment. Graphic organizers 
and other means of support will help guide students to success as 
they complete other Performance-Based Assessments throughout the 
school year.

If . . . students struggle with using descriptive details to develop 
characters, 

then . . . have them make sketches, drawings, or character maps that 
include words that appeal to all five senses as well as the character’s 
traits, thoughts, feelings, and actions (responses).

If . . . students need extra support organizing a sequence of events, 

then . . . provide them with Story Sequence graphic organizers to help 
them visualize a sequence of events for their narratives.

If . . . students struggle with using transitions effectively, 

then . . . review transition words and phrases in conjunction with a plot 
diagram or story sequence organizer.

If . . . students need extra support developing dialogue, 

then . . . have student pairs or small groups read aloud a level-
appropriate passage that includes dialogue.

If . . . students need support in using the Internet to locate images,

then . . . provide step-by-step instructions for conducting online 
searches.
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Narrative Writing Rubric
Score Focus Organization Development

Language 
and  

Vocabulary
Conventions

4

Narrative fully 
establishes a 
situation and 
characters; 
clearly shows the 
main character’s 
understanding of 
the environment.

Narrative contains 
an organized 
sequence of 
events with a clear 
beginning, middle, 
and end.

Narrative 
effectively 
uses dialogue, 
description, 
pacing, and 
other methods to 
develop events 
and characters’ 
responses to 
events.

Narrative uses 
transitional 
words, phrases, 
and clauses to 
establish the 
sequence of 
events.

Narrative uses 
correct grammar, 
usage, spelling, 
capitalization, 
and punctuation.

3

Narrative 
establishes a 
situation and 
characters;
shows characters’ 
understanding of 
the environment.

Narrative contains 
a sequence of 
events that is 
mostly logical and 
comprehensible.

Narrative uses 
some methods to 
develop events 
and characters’ 
responses to 
events.

Narrative uses 
some transitions 
that are signaled 
appropriately with 
sequence words 
and phrases.

Narrative has a 
few errors but 
is completely 
understandable.

2

Narrative does 
not fully establish 
a situation and 
characters; 
characters’ 
understanding of 
the environment 
is marginally 
addressed.

Narrative’s key 
events are missing 
or out of order.

Narrative 
techniques are 
used only once 
or twice in the 
story to develop 
character 
experience and 
response.

Narrative uses 
some temporal 
words and 
phrases to signal 
event order.

Narrative has 
some errors in 
usage, grammar, 
spelling, and/or 
punctuation.

1

Narrative does 
not establish 
a situation or 
characters; 
characters’ 
understanding of 
the environment is 
not addressed.

Narrative contains 
events that are 
disorganized 
or arranged in 
a confusing or 
illogical sequence.

Narrative 
techniques, such 
as development 
of character 
experience and 
response, are not 
present.

Narrative does not 
use appropriate 
transition words 
and phrases.

Narrative is 
hard to follow 
because of 
frequent errors.

0

Possible characteristics that would warrant a 0:
•	no response is given
•	student does not demonstrate adequate command of narrative writing traits
•	response is unintelligible, illegible, or off topic

Text Collection

Trade Book

Scaffolded Strategies 
Handbook

Teacher’s Guide
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■  More support for English language 
learners, struggling readers, and 
accelerated learners

■	 	Scaffolded strategies to help  
unlock text

■	 	Scaffolded strategies to help  
unlock writing

■  Activities and routines to support 
reading, writing, speaking and 
listening, and vocabulary acquisition

Scaffolded Strategies  
Handbook

G
ra
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Scaffolded Strategies  H
a

n
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k

GradE

 

27/05/15   1:15 PM

“Writing is a world changer. This is the most interesting, amazing opportunity to 
positively change the teaching of writing ever. Seize these days and make the most of 
them. Write with your students. Expose them to extraordinary writers whose writing 
will floor them. There is more great writing in the world that is more accessible to our 
students than ever before. From all over the world. It is the best time ever to teach 
writing, and the best time ever to learn how to write well.”

Pam Allyn, Pearson Research & Innovation Network,  
“Top 10: Teaching Writing in the Common Core Era”
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The Scaffolded Strategies Handbook is divided into four parts: Unlock the 
Text, Unlock the Writing, Routines and Activities, and Unlock Language 
Learning. The Unlock the Text section provides a lesson for every anchor 

text and supporting text selection. The Unlock the Writing section provides 

a scaffolded writing lesson for each of the three modes of writing as well 

as lessons that guide students through the tasks necessary to successfully 

complete the Performance-Based Assessments. The Routines and Activities 

section is a teacher’s toolbox of ideas and activities to support English 

language learners and struggling readers and writers. The Unlock Language 

Learning section provides scaffolded lessons to help English language 

learners unlock the texts.
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Struggling readerS

Have students strengthen their understanding and fluency 
through repeated readings of a passage. Have pairs work 
together to practice reading dialogue. Have students take 
turns acting and speaking the roles. 

M
o

r
e 

Su
pp

o
r

t engliSh language learnerS

To help students make comparisons between 
characters in “Shells,” provide phrases students 
can use when making comparisons, such as like, 
similar to, same as, or different from.

Interact with Text
levelS of Meaning 

As you read “Shells,” periodically stop to assess students’ level of understanding 
of the relationships between characters in the story. Have them compare the 
characters of Michael and Aunt Esther, and then compare Michael and Sluggo.

If . . . students have difficulty understanding why Michael and Aunt Esther have a difficult 
relationship at the beginning of the story,

then . . . use the Venn Diagram Routine and Graphic Organizer in Part 3 to compare and 
contrast the two characters.

Have students reread the text to find differences. For example, point out that 
Michael is fourteen, while Aunt Esther is much older. Michael also dislikes that 
Aunt Esther is very different from his parents.

If . . . students have difficulty understanding the comparison between the hermit crab  
and Michael,

then . . . have students use a T-chart to compare how Michael and Sluggo react to Aunt 
Esther. They should list specific behaviors of Michael and Sluggo and then see if there 
are any similarities in their behavior.

Structure

As students read, periodically stop to assess their understanding of the story’s 
plot. Ask students what happens in the beginning, middle, and end of the story.

If . . . students have difficulty with the story’s sequence of events,

then . . . use the Sequence of Events Routine and Graphic Organizer in Part 3 to help 
students determine the order in which the story events take place.

Ask students to describe how the illustrations contribute to their understanding 
of what’s going on in the story. (The illustrations help to show plot events, and 
the images of Michael give me an idea of how he is feeling.) Have students use 
evidence from the text to provide an example.

16 Grade 5 • Unit 1 • Module A

1
Unit

Unlock the Text
QUalitative MeasUres

Levels of 
Meaning

coping with loss; comparison between animals 
and people

Structure chronological structure; dialogue; illustrations; 
text treatment

Language 
Conventionality 
and Clarity

imagery; informal language; comparisons

Knowledge 
Demands

character details and interactions; making 
predictions and inferences

Prepare to Read
levels of Meaning 

The explicit purpose of “Shells” is to show how a boy and his aunt learn to 
live with each other after the death of the boy’s parents. The text also has 
implicit concepts such as comparisons between animals and people, and 
it includes inference-heavy text. 

strUctUre 

Preview Form small groups and have students read the book title, view 
the picture on p. 4, and then read the text on the page. Afterward, have 
students discuss the following questions. Make sure students refer to the 
text and illustrations when answering the questions.

Depending on each other

Shells, pp. 4–11
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Give small groups of students a vocabulary word. Then, 
assign a job to each member in the group. Students  
can choose to create a word web, draw a picture of the 
word, or write three synonyms or antonyms for the word. 
Have groups share their work with the class. 

english langUage learners

Students may need help understanding expressions 
such as scrape a chair and slam a glass or why a person 
could not imagine something. Help students understand 
by showing differences between the literal and figurative 
word meanings. 

14 Grade 5 • Unit 1 • Module A

The lessons are divided 

into three parts: Prepare to 

Read, Interact with Text, 

and Express and Extend. 

Each of the three lesson 

parts addresses levels of 

meaning, structure, language 

conventionally and clarity, 

and knowledge demands. 

These four qualitative 

measures of text complexity 

provide keys for students 

to unlock the intricacies of 

a text and access deeper 

meanings. 
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engliSh language learnerS

Help students engage with the text by stopping at certain pivotal points in the story 
to make predictions. For example, after reading “One day after school Michael came 
home with a hermit crab,” stop and ask questions such as: What will Michael do with a 
hermit crab? How will having a pet change the way Michael acts? How will it affect his  
relationship with Aunt Esther?

language Conventionality and Clarity

While the use of descriptive imagery and figurative language in “Shells” makes 
it interesting to read, it can confuse the meaning of the story for some students. 
Assess students’ level of understanding of imagery and figurative language by 
asking them to restate the expressions in their own words.

If . . . students have difficulty with imagery or figurative language,

then . . . reread the passage and ask students to think about the feelings and ideas 
specific imagery evokes. For sentences using figurative language, use the Analyze 
Idioms and Expressions Routine in Part 3 to provide additional support.

Read the following excerpt from the story and ask students to think of a word to 
describe the way Esther dresses. Then, reread the text, and ask students why 
these things might embarrass Michael: Esther was so dramatic. . . her bangle 
bracelets clanking, earrings swinging, red pumps clicking on the linoleum—that 
she attracted the attention of everyone in the store.

Other descriptions that may be difficult for students are: “He said it dully, sliding 
his milk glass back and forth on the table” and “Esther grabbed the rim of the tank 
and craned her neck over the side.” 

Knowledge deMandS

Ask students how Michael and Aunt Esther’s relationship changes over the course 
of the story.

If . . . students have difficulty understanding the evolving relationship between Esther 
and Michael,

then . . . have students reread key passages that show how their interactions change.

For example, they could read p. 4, p. 6 (the last paragraph), p. 8 (the dialogue in 
Michael’s bedroom), or pp. 9–10. For each page or passage, have students write 
a sentence to describe the relationship between Michael and Aunt Esther. They 
should choose one phrase or sentence to support their response. If reviewing the 
entire story, have students describe how the characters’ relationship differs from 
one part of the story to the next. 

Discuss with students why they think Michael and Aunt Esther are having a hard 
time living together. Lead them to understand that Michael is going through a 
difficult time because of the loss of his parents, and he is taking out his sad 
feelings on Aunt Esther. 

Shells 17
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•	 Where	does	the	first	scene	take	place?	How	do	you	know?	(It	takes	place	in	a	
kitchen;	Michael	is	sitting	at	a	table	drinking	milk	and	Aunt	Esther	is	washing	
dishes.	The	illustration	shows	a	boy	and	a	woman	in	a	kitchen.)

•	 On	the	first	page,	notice	that	the	words	hate	and	you	are	in	italics.	Why	do	you	
think	the	author	wrote	these	words	this	way?	(The	author	wants	to	show	that	
the	character	is	emphasizing	those	words	or	saying	them	with	more	emotion.)

•	 This	story	is	called	“Shells.”	What	kinds	of	shells	do	you	think	this	story	will	be	
about?	(the	shells	of	sea	creatures;	shells,	in	a	figurative	sense,	as	in	“coming	
out	of	your	shell”	or	a	literal	sense	as	in	“a	place	to	hide”)

LANgUAgE CONvENTIONALITy AND CLArITy

PrEvIEw vOCAbULAry Use	the	Preview	and	Review	Vocabulary	Routine	in	Part	3	
to	assess	what	students	know	about	the	following	words:	gawked, condominium, 
residents, talc, prejudiced, distinguished, peering, attraction, intrude, craned, 
inherit, stupor,	and	Founding Father.

COgNATEs Use	the	list	of	Spanish	cognates	at	the	beginning	of	this	module	to	
guide	your	Spanish-speaking	students	as	they	read	the	selection.

KNOwLEDgE DEMANDs

ACTIvATE bACKgrOUND KNOwLEDgE Give	each	student	a	slip	of	paper	with	
one	of	the	following	sentences:

•	 “He	slammed	down	the	glass,	scraped	his	chair	back	from	the	table	and	ran	
out	the	door.”

•	 “Michael’s	other	relatives	could	not	imagine	dealing	with	a	fourteen-year-old	
boy.	They	wanted	peaceful	lives.”

Ask	students	to	think	about	the	literal	meaning	of	their	sentence	and	then	make	an	
inference	about	it.	Then	have	students	walk	around	the	room	and	find	a	student	
who	has	a	paper	with	the	other	sentence.	When	students	meet,	they	should	
each	read	aloud	the	sentence	on	their	paper,	share	what	they	think	it	means,	and	
discuss	how	the	two	sentences	might	work	together	in	the	story.	Afterward,		
display	the	sentences,	and	have	students	work	in	groups	to	predict	what	the	story	
is	about.	Use	the	Story	Prediction	Routine	and	Graphic	Organizer	in	Part	3	to	help	
students	record	predictions.

sTrUggLINg rEADErs

Students	may	have	trouble	making	inferences	about	text	they	are	struggling	to	
understand.	Provide	them	with	thought	starters	to	help	with	making	inferences.	
For	example,	you	might	ask:	Based	on	the	words	slammed, scraped,	and	ran,	
how	do	you	think	Michael	feels?	Why	would	he	feel	that	way?	How	do	you	think	
Michael’s	feelings	will	affect	the	story’s	events?

Shells 15

The qualitative factors of 

text complexity for each 

selection in the Scaffolded 

Strategies Handbook offer 

students at all levels and 

backgrounds opportunities 

to read more closely and 

with greater understanding. 

“There is only one way to 
acquire the language of literacy, 
and that is through literacy 
itself. Why? Because the only 
place students are likely to 
encounter these structures and 
patterns is in the materials they 
read. And that is possible only 
if the texts they read in school 
are written in such language. 
Complex texts provide school-
age learners reliable access to 
this language, and interacting 
with such texts allows them 
to discover how academic 
language works.”

Lily Wong Fillmore,  
What Does Text Complexity Mean for 

English Learners and Language  
Minority Students? 2012
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Struggling readerS

Keep copies of commonly used graphic organizers 
in a visible area of the classroom, and encourage 
students to use them when they have difficulty 
comprehending the text. This will help students 
support their own learning. 
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t engliSh language learnerS

Have students create visual representations of 
Michael and Aunt Esther’s relationship or the 
transformation of Michael and Sluggo as part 
of the Express activities or discussion. Their 
pictures can serve as an aid as they work. 

Express and Extend
levelS of Meaning 

expreSS Have students work in pairs. Have one student select parts in the text 
that show how Michael changes, while the other student chooses parts in the 
text that show how Sluggo changes. Afterward, have them work together to 
write a paragraph showing how Michael’s transformation is similar to Sluggo’s 
transformation.

If . . . students have difficulty writing about how Michael and Sluggo changed,

then . . . have them use a T-chart to organize examples from the text. One column 
should be labeled How Sluggo Changes, and the other How Michael Changes.

extend Have pairs choose scenes in “Shells” to show their understanding of the 
relationship between Michael and Aunt Esther. Tell them to choose scenes that 
represent the difficult relationship the characters have, the moment when they 
begin to open up to each other, and the moment when they finally accept one 
another. Have them then share the scenes they chose with the class and explain 
why they chose the three scenes. Have students cite evidence from the text to 
support their choices.

Structure

expreSS Have pairs of students use the Retell or Summarize Graphic Organizer  
in Part 3 to help them summarize in their own words or to help them verbally retell 
the story. 

If . . . students have difficulty summarizing the story,

then . . . use the Sequence of Events Routine and Graphic Organizer in Part 3 to help 
students summarize using the most important details from the story. 

extend Have small groups write their own story with a plot that is similar to 
“Shells.” Provide students with prompts (for example, two people who don’t 
like each other must work together to finish a project) to help them get started. 
Encourage students to use vocabulary words from “Shells” in their stories.

18 Grade 5 • Unit 1 • Module A

The Express and Extend 

section allows students to 

react to text by discussing 

and writing about their ideas. 
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AccelerAted leArnerS

Have students write an afterword that describes what Michael’s life is like a month after 
the end of the story. In the paragraph, students should address either how Michael is 
changing to fit his new home or how he and Aunt Esther are getting along. 

lAnguAge conventionAlity And clArity

expreSS Talk about Sentences and Words

Display the following sentence from “Shells.” Read it aloud with students, and 
discuss the sentence.

Michael, in a stupor over his Aunt Esther and the phenomenon of twenty-one 
hermit crabs, wiped out the tank, arranged it with gravel and sticks (as well 
as the plastic scuba diver Aunt Esther insisted on buying) and assisted her in 
loading it up, one by one, with the new residents. 

Ask: What is being described? (Michael’s process of setting up a new tank for his 
hermit crabs) What does it mean to be in a stupor? (Michael doesn’t feel awake; 
he doesn’t fully understand what is going on.) What other words could the author 
have used? (in a daze, half asleep) What is a phenomenon? Why does the narrator 
consider this situation a phenomenon? (A phenomenon can be a rare event, such 
as the situation Michael finds himself in.)

teAM tAlk  Have students turn to a partner and rewrite the sentence using new 
words but keeping the same meaning.

Michael, ___ over his Aunt Esther and the ___ of twenty-one hermit crabs . . .

If . . . students need more support with understanding the language,

then . . . have them define a term in their own words and create a word web. If students 
have access to a thesaurus, they can use that as a resource as long as they can say 
what their chosen word means.

extend Have students use descriptive language to describe another scene in the 
story, using their own words.

knowledge deMAndS

expreSS Have small groups make a word web for Michael and Aunt Esther. To 
create the web, they should go through the text and select words and phrases that 
best describe each character. Afterward, have them write a paragraph to describe 
the characters. Offer sentence starters to students who struggle with writing. 

extend Have the same small groups each act out a scene they think best 
demonstrates the traits or behavior of each character.

Shells 19

Activities to extend 

the lesson provide 

opportunities to engage 

and challenge all learners.  

“There is more to be learned from challenging texts, but this means that there needs 
to be a lot more teaching with such texts. Instead of asking what book level to teach 
someone at, teachers should ask, ‘If I place a student in a book this challenging, how 
much support will I need to provide to enable him/her to learn from this text?”

Tim Shanahan, Shanahan on Literacy, February 5, 2013
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Where are my standards 
covered in ReadyGEN?





Scope and  
Sequence



Grade 5

READING STANDARDS FOR LITERATURE

Quote accurately from a text when explaining what 
the text says explicitly and when drawing inferences 
from the text.  

● ● ● ● ● ● ●

Determine a theme of a story, drama, or poem from 
details in the text, including how characters in a 
story or drama respond to challenges or how the 
speaker in a poem reflects upon a topic; summarize 
the text. 

● ● ● ● ● ● ●

Compare and contrast two or more characters, 
settings, or events in a story or drama, drawing 
on specific details in the text (e.g., how characters 
interact). 

● ● ● ● ● ● ●

Determine the meaning of words and phrases as 
they are used in a text, including figurative language 
such as metaphors and similes. 

● ● ● ● ● ●

Explain how a series of chapters, scenes, or stanzas 
fits together to provide the overall structure of a 
particular story, drama, or poem. 

● ● ● ● ● ●

Describe how a narrator’s or speaker’s point of view 
influences how events are described. ● ● ● ●

Analyze how visual and multimedia elements 
contribute to the meaning, tone, or beauty of a text 
(e.g., graphic novel, multimedia presentation of 
fiction, folktale, myth, poem). 

● ● ● ● ●

Compare and contrast stories in the same genre 
(e.g., mysteries and adventure stories) on their 
approaches to similar themes and topics. 

● ● ● ●

By the end of the year, read and comprehend 
literature, including stories, dramas, and poetry, at 
the high end of the grades 4–5 text complexity band 
independently and proficiently. 

● ● ● ● ● ● ●

READING STANDARDS FOR INFORMATIONAL TEXT

Quote accurately from a text when explaining what 
the text says explicitly and when drawing inferences 
from the text. 

● ● ● ● ● ● ●

Determine two or more main ideas of a text and 
explain how they are supported by key details; 
summarize the text. 

● ● ● ● ● ● ●

STANDARDS Unit 1 
Mod A

Unit 1 
Mod B

Unit 2 
Mod A

Unit 2 
Mod B

Unit 3  
Mod A

Unit 3 
Mod B

Unit 4 
Mod A

Unit 4 
Mod B
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READING STANDARDS FOR INFORMATIONAL TEXT continued

Explain the relationships or interactions between 
two or more individuals, events, ideas, or concepts 
in a historical, scientific, or technical text based on 
specific information in the text. 

● ● ● ● ● ● ● ●

Determine the meaning of general academic and 
domain-specific words and phrases in a text relevant 
to a grade 5 topic or subject area. 

● ● ● ●

Compare and contrast the overall structure (e.g., 
chronology, comparison, cause/effect, problem/
solution) of events, ideas, concepts, or information in 
two or more texts. 

● ● ● ● ● ● ●

Analyze multiple accounts of the same event or 
topic, noting important similarities and differences in 
the point of view they represent. 

● ● ● ● ●

Draw on information from multiple print or digital 
sources, demonstrating the ability to locate an 
answer to a question quickly or to solve a problem 
efficiently. 

● ● ● ● ● ●

Explain how an author uses reasons and evidence to 
support particular points in a text, identifying which 
reasons and evidence support which point(s). 

● ● ● ● ● ● ●

Integrate information from several texts on the same 
topic in order to write or speak about the subject 
knowledgeably. 

● ● ● ● ● ●

By the end of the year, read and comprehend 
informational texts, including history/ social studies, 
science, and technical texts, at the high end of the 
grades 4–5 text complexity band independently and 
proficiently. 

● ● ● ● ● ● ●

READING STANDARDS: FOUNDATIONAL SKILLS

Know and apply grade-level phonics and word 
analysis skills in decoding words. ● ● ● ● ● ● ●

Use combined knowledge of all letter-sound 
correspondences, syllabication patterns, and 
morphology (e.g., roots and affixes) to read 
accurately unfamiliar multisyllabic words in context 
and out of context. 

● ● ● ● ● ● ●

Read with sufficient accuracy and fluency to support 
comprehension. ● ● ● ● ● ● ●

Read grade-level text with purpose and 
understanding. ● ● ● ● ● ● ●

Read grade-level prose and poetry orally with 
accuracy, appropriate rate, and expression on 
successive readings. 

● ● ● ● ● ● ● ●

Use context to confirm or self-correct word 
recognition and understanding, rereading as 
necessary. 

● ● ● ● ● ● ●

STANDARDS Unit 1 
Mod A

Unit 1 
Mod B

Unit 2 
Mod A

Unit 2 
Mod B

Unit 3  
Mod A

Unit 3 
Mod B

Unit 4 
Mod A

Unit 4 
Mod B
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Writing StandardS

Write opinion pieces on topics or texts, supporting a 
point of view with reasons and information. ● ● ● ● ● ● ● ●

Introduce a topic or text clearly, state an opinion, 
and create an organizational structure in which ideas 
are logically grouped to support the writer’s purpose. 
 

● ● ● ● ● ● ●

Provide logically ordered reasons that are supported 
by facts and details. ● ● ● ● ● ● ●

Link opinion and reasons using words, phrases, and 
clauses (e.g., consequently, specifically). ● ● ● ● ● ● ●

Provide a concluding statement or section related to 
the opinion presented. ● ● ● ● ● ● ●

Write informative/explanatory texts to examine a 
topic and convey ideas and information clearly. ● ● ● ● ● ●

Introduce a topic clearly, provide a general 
observation and focus, and group related information 
logically; include formatting (e.g., headings), 
illustrations, and multimedia when useful to aiding 
comprehension. 

● ● ● ● ● ● ● ●

Develop the topic with facts, definitions, concrete 
details, quotations, or other information and 
examples related to the topic. 

● ● ● ●

Link ideas within and across categories of 
information using words, phrases, and clauses  
(e.g., in contrast, especially). 

● ● ● ●

Use precise language and domain-specific 
vocabulary to inform about or explain the topic.  ● ● ● ●

Provide a concluding statement or section related to 
the information or explanation presented. ● ● ● ●

Write narratives to develop real or imagined 
experiences or events using effective technique, 
descriptive details, and clear event sequences.  

● ● ●

Orient the reader by establishing a situation and 
introducing a narrator and/or characters; organize an 
event sequence that unfolds naturally. 

● ● ●

Use narrative techniques, such as dialogue, 
description, and pacing, to develop experiences 
and events or show the responses of characters to 
situations. 

● ● ● ●

Use a variety of transitional words, phrases, and 
clauses to manage the sequence of events. ● ● ● ●

Use concrete words and phrases and sensory details 
to convey experiences and events precisely. ● ● ● ●

Provide a conclusion that follows from the narrated 
experiences or events. ● ● ● ●

StandardS Unit 1 
Mod A

Unit 1 
Mod B

Unit 2 
Mod A

Unit 2 
Mod B

Unit 3  
Mod A

Unit 3 
Mod B

Unit 4 
Mod A

Unit 4 
Mod B
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Writing StandardS continued

Produce clear and coherent writing in which the 
development and organization are appropriate to 
task, purpose, and audience. 

● ● ● ● ● ● ●

With guidance and support from peers and adults, 
develop and strengthen writing as needed by 
planning, revising, editing, rewriting, or trying a new 
approach. 

● ● ● ● ● ● ● ●

With some guidance and support from adults, use 
technology, including the Internet, to produce and 
publish writing as well as to interact and collaborate 
with others; demonstrate sufficient command of 
keyboarding skills to type a minimum of two pages 
in a single sitting. 

● ● ● ● ● ● ● ●

Conduct short research projects that use several 
sources to build knowledge through investigation of 
different aspects of a topic. 

● ● ● ● ● ● ● ●

Recall relevant information from experiences or 
gather relevant information from print and digital 
sources; summarize or paraphrase information 
in notes and finished work, and provide a list of 
sources. 

● ● ● ● ● ● ●

Draw evidence from literary or informational texts to 
support analysis, reflection, and research. ● ● ● ● ● ●

Apply grade 5 Reading standards to literature (e.g., 
“Compare and contrast two or more characters, 
settings, or events in a story or a drama, drawing 
on specific details in the text [e.g., how characters 
interact]”). 

● ● ● ● ●

Apply grade 5 Reading standards to informational 
texts (e.g., “Explain how an author uses reasons 
and evidence to support particular points in a text, 
identifying which reasons and evidence support 
which point[s]”). 

● ● ● ● ● ●

Write routinely over extended time frames (time for 
research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range of 
discipline-specific tasks, purposes, and audiences.  

● ● ● ● ● ● ● ●

Speaking and LiStening StandardS

Engage effectively in a range of collaborative 
discussions (one-on-one, in groups, and teacher-led) 
with diverse partners on grade 5 topics and texts, 
building on others’ ideas and expressing their own 
clearly. 

● ● ● ● ● ● ●

Come to discussions prepared, having read or 
studied required material; explicitly draw on that 
preparation and other information known about the 
topic to explore ideas under discussion. 

● ● ● ● ●

Follow agreed-upon rules for discussions and carry 
out assigned roles. ● ● ● ● ● ● ●

StandardS Unit 1 
Mod A

Unit 1 
Mod B

Unit 2 
Mod A

Unit 2 
Mod B

Unit 3  
Mod A

Unit 3 
Mod B

Unit 4 
Mod A

Unit 4 
Mod B
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Speaking and LiStening StandardS continued

Pose and respond to specific questions by making 
comments that contribute to the discussion and 
elaborate on the remarks of others. 

● ● ● ●

Review the key ideas expressed and draw 
conclusions in light of information and knowledge 
gained from the discussions. 

● ● ● ● ● ● ●

Summarize a written text read aloud or information 
presented in diverse media and formats, including 
visually, quantitatively, and orally. 

● ● ● ● ●

Summarize the points a speaker makes and explain 
how each claim is supported by reasons and 
evidence. 

● ● ● ●

Report on a topic or text or present an opinion, 
sequencing ideas logically and using appropriate 
facts and relevant, descriptive details to support 
main ideas or themes; speak clearly at an 
understandable pace. 

● ● ● ● ● ●

Include multimedia components  
(e.g., graphics, sound) and visual displays in 
presentations when appropriate to enhance the 
development of main ideas or themes. 

● ● ● ● ● ●

Adapt speech to a variety of contexts and tasks, 
using formal English when appropriate to task and 
situation. 

● ● ● ●

Language StandardS

Demonstrate command of the conventions of 
standard English grammar and usage when writing 
or speaking. 

● ● ● ● ● ●

Explain the function of conjunctions, prepositions, 
and interjections in general and their function in 
particular sentences. 

● ● ●

Form and use the perfect (e.g., I had walked; I have 
walked; I will have walked) verb tenses. ● ●

Use verb tense to convey various times, sequences, 
states, and conditions. ● ● ● ● ●

Recognize and correct inappropriate shifts in verb 
tense. ● ● ● ●

Use correlative conjunctions (e.g., either/or, neither/
nor). ●  ● ●

Demonstrate command of the conventions of 
standard English capitalization, punctuation, and 
spelling when writing. 

● ● ● ● ● ●

Use punctuation to separate items in a series.  
● ●

Use a comma to separate an introductory element 
from the rest of the sentence. ● ●

StandardS Unit 1 
Mod A

Unit 1 
Mod B

Unit 2 
Mod A

Unit 2 
Mod B

Unit 3  
Mod A

Unit 3 
Mod B

Unit 4 
Mod A

Unit 4 
Mod B
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Language StandardS continued

Use a comma to set off the words yes and no (e.g., 
Yes, thank you), to set off a tag question from the rest 
of the sentence (e.g., It’s true, isn’t it?), and to indicate 
direct address (e.g., Is that you, Steve?). 

● ●

Use underlining, quotation marks, or italics to 
indicate titles of works. ● ●

Spell grade-appropriate words correctly, consulting 
references as needed. ● ● ● ● ● ● ●

Use knowledge of language and its conventions when 
writing, speaking, reading, or listening. ● ● ● ● ● ● ●

Expand, combine, and reduce sentences for 
meaning, reader/ listener interest, and style. ● ● ●

Compare and contrast the varieties of English 
(e.g., dialects, registers) used in stories, dramas, or 
poems. 

● ● ●

Determine or clarify the meaning of unknown and 
multiple-meaning words and phrases based on 
grade 5 reading and content, choosing flexibly from 
a range of strategies. 

● ● ● ● ● ● ● ●

Use context (e.g., cause/ effect relationships and 
comparisons in text) as a clue to the meaning of a 
word or phrase. 

● ● ● ● ● ●

Use common, grade-appropriate Greek and Latin 
affixes and roots as clues to the meaning of a word 
(e.g., photograph, photosynthesis). 

● ● ● ●

Consult reference materials (e.g., dictionaries, 
glossaries, thesauruses), both print and digital, to find 
the pronunciation and determine or clarify the precise 
meaning of key words and phrases. 

● ● ● ● ● ●

Demonstrate understanding of figurative language, 
word relationships, and nuances in word meanings. ● ● ● ● ●

Interpret figurative language, including similes and 
metaphors, in context. ● ● ● ● ●

Recognize and explain the meaning of common 
idioms, adages, and proverbs. ● ● ● ● ● ● ●

Use the relationship between particular words 
(e.g., synonyms, antonyms, homographs) to better 
understand each of the words. 

● ● ● ● ●

Acquire and use accurately grade-appropriate general 
academic and domain-specific words and phrases, 
including those that signal contrast, addition, and 
other logical relationships (e.g., however, although, 
nevertheless, similarly, moreover, in addition). 

● ● ● ● ● ● ●

StandardS Unit 1 
Mod A

Unit 1 
Mod B

Unit 2 
Mod A

Unit 2 
Mod B

Unit 3  
Mod A

Unit 3 
Mod B

Unit 4 
Mod A

Unit 4 
Mod B
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Unit Overviews
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Grade 5 Unit 1

MODULE A

PBA Description Essential Questions

Narrative Task: Write a Short Story
Students will write a short story about a character who cares 
about his or her surroundings. They will describe the actions 
the character takes to show his or her understanding of the 
environment.
Students will:

•   create and organize a sequence of events with a clear 
beginning, middle, and end.

•   use narrative techniques, including dialogue and 
description, to develop events and characters.

•  use transition words to connect the events.
•   include an ending that brings the story to a conclusion.

Readers: How do readers determine themes in 
literary texts? 
Writers: How do writers use dialogue and details to 
develop characters and their experiences? 

Anchor and Supporting Texts

Anchor Text (Trade Book): Literary Text  
Night of the Spadefoot Toads by Bill Harley 610L
Supporting Text (Text Collection): Literary Text  
“Shells” from Every Living Thing by Cynthia Rylant 640L
Supporting Text (Text Collection): Literary Text 
Hatchet by Gary Paulson 980L
Poetry
“Dry as Dust” by Marilyn Singer
“Colorful Guy” by Avis Harley
“Fire-Bringer” by Marilyn Singer

Goals

Readers will determine themes in literary texts by comparing 
and contrasting characters, settings, and events.  
 
Writers will use dialogue and details to develop challenging 
character experiences. 
Learners will explain how people change in reaction to their 
surroundings.

Enduring Understandings

Readers understand that themes in literary texts are 
developed through the characters, settings, and events.  
Writers understand that various narrative techniques can be 
used to develop stories. 
Learners understand that people change in reaction to their 
surroundings.

Depending on Each Other
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STANDARDS MAPS

MODULE B

PBA Description Essential Questions

Informative/Explanatory Task: Write About Environments
Students will write an informative essay that describes one of 
the environments they read about in the selections.
Students will:

•   clearly introduce the topic.
•  group related information in a logical way.
•  use visuals, facts, and definitions related to the topic.
•   use domain-specific language and vocabulary to inform 

the reader.
•  provide a conclusion.

Readers: How do readers identify relationships 
and interactions in texts? 
Writers: How do writers develop a topic? 

Anchor and Supporting Texts

Anchor Text (Trade Book): Literary Text 
Washed Up! by Payal Kapadia 910L
Supporting Text (Trade Book): Informational Text  
Rain Forest Food Chains by Heidi Moore 800L
Supporting Text (Text Collection): Informational Text 
Pale Male by Janet Schulman 1030L
Poetry
“One Drop at a Time” by Laura Purdie Salas
“In the Flooded Forest” by Susan Katz
“Food Chain” by John Scieszka

Goals

Readers will explain the relationships between scientific 
concepts presented in texts. 
Writers will examine a topic and convey ideas with facts, 
definitions, and details. 
Learners will explain how living things interact with and affect 
one another.

Enduring Understandings

Readers understand the relationships between individuals, 
concepts, and events based on information provided in texts.   

Writers understand how to develop a topic with facts, 
definitions, and concrete details. 
Learners understand that all living things interact with and 
affect one another.

Depending on Each Other
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MODULE A

PBA Description Essential Questions

Opinion Task: Write an Opinion Speech
Students will choose an example of inequality or injustice either 
from the selections, their own lives, or the world around them. 
They will use their example of inequality or injustice to write an 
opinion speech with facts, details, and evidence from the texts.
Students will:

•   introduce an inequality or injustice and state their  
opinion about it.

•   create an organizational structure in which ideas are 
logically grouped to support the writer’s purpose.

•   provide reasons with facts and details to support their 
opinion.

•   link their opinion and reasons using words, phrases,  
and clauses.

•  provide a conclusion.

Readers: How do readers summarize text?    

Writers: How do writers support opinions with 
evidence from different sources?

Anchor and Supporting Texts

Anchor Text (Trade Book): Literary Text  
The Road to Freedom by Lesa Cline-Ransom 780L
Supporting Text (Text Collection): Literary Text  
Operation Clean Sweep by Darleen Bailey Beard 650L
Supporting Text (Text Collection): Informational Text Cesar 
Chavez: Champion of Workers by Tyler Schumacher 690L
Poetry
“A Song for Suffrage” by Bobbi Katz
“Las manos de mi madre/My Mother’s Hands” by Francisco 
X. Alarcón
“Another Mountain” by Abiodun Oyewole

Goals

Readers will quote accurately from a text when summarizing 
the events or the main ideas and details. 
Writers will state and support an opinion using evidence from 
a variety of sources. 
Learners will demonstrate understanding of ways in which 
people respond to inequality and injustice.

Enduring Understandings

Readers understand the importance of summarizing texts.  

Writers understand that opinions can be supported with 
evidence from a variety of sources. 
Learners understand that people respond to inequality and 
injustice in different ways.

Finding Courage

Grade 5 Unit 2
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STANDARDS MAPS

MODULE B

PBA Description Essential Questions

Informative/Explanatory Task: Write About Courage
Students will write a brief essay to explain the courage 
exhibited by one of the people in Real-Life Superheroes.
Students will:

•  introduce their topic.
•   use facts, definitions, details, and quotations to explain 

how this person showed courage.
•   link ideas with words, phrases, and clauses.
•  provide a conclusion.
•  include graphics or visuals to enhance comprehension.

Readers: How does understanding the 
relationships between individuals and historical 
events help readers comprehend a text?  
Writers: How do writers clearly convey ideas and 
information? 

Anchor and Supporting Texts

Anchor Text (Trade Book): Informational Text  
Real-Life Superheroes by Alison Hawes 1030L
Supporting Text (Trade Book): Informational Text  
The Great Migration by Jacob Lawrence 830L
Supporting Text (Text Collection): Informational Text 
Angel Island by Alice K. Flanagan 970L
Poetry
“Harriet Tubman” by Eloise Greenfield
Poems from the Walls of Angel Island

Goals

Readers will explain the relationships between individuals  
and historical events based on information presented in texts.   

Writers will compose an informative text using linking words 
and phrases and specific vocabulary. 
Learners will understand various social movements and how 
they have affected large groups of people.

Enduring Understandings

Readers understand that relationships between individuals 
and historical events are important to their understanding of a 
text. 
Writers understand that informative writing uses linking 
words and phrases and specific vocabulary to convey ideas 
and information. 
Learners understand that social movements are produced by 
a unique combination of leadership and events.

Finding Courage
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MODULE A

PBA Description Essential Questions

Narrative Task: Write a Science Fiction Story
Using George’s Secret Key to the Universe and Mayday on 
Moon of Jupiter as models, students will write a science 
fiction story.
Students will:

•   establish a situation and introduce a narrator and/or 
characters.

•   use a variety of transitional words, phrases, and clauses 
to manage the sequence of events.

•   use narrative techniques, such as dialogue, description, 
and pacing, to develop the story.

•   use concrete words and phrases and sensory details to 
convey experiences and events.

•  provide a conclusion.

Readers: How do readers use chapters and 
sections to understand the structure of a text?   

Writers: How do writers create a developed and 
focused narrative? 

Anchor and Supporting Texts

Anchor Text (Trade Book): Literary Text  
George’s Secret Key to the Universe by Lucy and Stephen 
Hawking 850L
Supporting Text (Text Collection): Informational Text  
The Man Who Went to the Far Side of the Moon by Bea 
Uusma Schyffert 800L
Supporting Text (Text Collection): Literary Text 
Mayday on Moon of Jupiter by Stacia Deutsch 870L
Poetry
“The Sun” by Douglas Florian
“Great Red Spot” by Laura Purdie Salas

Goals

Readers will use a text’s chapters and sections to explain its 
structure. 
Writers will create a narrative that is clearly developed and 
focused on the task, purpose, and audience. 
Learners will use literary and informational texts to understand 
various complexities about the universe.

Enduring Understandings

Readers understand that a series of chapters and sections fit 
together to provide the basic structure of a text. 
Writers understand that narratives should be clearly 
developed and organized to fit the task, purpose, and 
audience. 
Learners understand that the universe is a complex place.

Understanding the Universe

Grade 5 Unit 3
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STANDARDS MAPS

MODULE B

PBA Description Enduring Understandings

Informative/Explanatory Task: Write a Science Journal 
Article
Students will conduct short research projects using various 
sources to create a science journal article about something in 
the universe that interests them.
Students will:

•  clearly introduce their topic.
•  group related information in a logical fashion.
•   develop the topic with facts, definitions, details, and 

quotations.
•  link ideas using words, phrases, and clauses.
•   use domain-specific vocabulary to explain the topic. 
include formatting and illustrations to aid comprehension.

•  provide a conclusion.

Readers understand the importance of learning 
the meanings of words and phrases in order to 
better comprehend text.  
Writers understand that illustrations, photos, 
diagrams, and other visual elements convey 
important information. 
Learners understand that scientists continue to 
study and reveal new information about the universe.

Essential Questions

Readers: How do readers make sense of texts with 
unfamiliar words? 
Writers: How do writers convey information in 
visual ways?

Anchor and Supporting Texts

Anchor Text (Trade Book): Literary Text 
Jess and Layla’s Astronomical Adventure by Lucy 
Courtenay 910L
Supporting Text (Trade Book): Informational Text  
Our Mysterious Universe by Laura Langston 980L
Supporting Text (Text Collection): Informational Text 
A Black Hole is NOT a Hole by Carolyn Cinami  
DeCristofano 900L
Poetry
“The Solar System” by Douglas Florian
“The Black Hole” by Douglas Florian

Goals

Readers will determine the meanings of words and phrases to 
understand information in various texts. 
Writers will use research and visuals to convey information 
effectively. 
Learners will understand that scientists continue to discover 
new information about the universe.

Understanding the Universe
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MODULE A

PBA Description Enduring Understandings

Opinion Task: Write About Explorations
Students will write an opinion essay stating whether the 
positive or negative aspects of exploration had a greater effect 
on societies.
Students will:

•  introduce the topic and state an opinion.
•   create an organizational structure in which ideas are 

logically grouped to support the writer’s purpose.
•   provide logically ordered reasons with facts and details 

to support their opinion.
•   link their opinion with reasons using words, phrases, 

and clauses.
•  provide a conclusion.
•  provide a list of sources.

Readers understand that comparing and 
contrasting texts helps them build awareness of 
similar themes and topics.  
Writers understand that opinions are supported 
by facts and details and are strengthened through 
effective organization and transitions.
Learners understand that explorers have had 
both positive and negative effects on societies.

Essential Questions

Readers: How do readers quote accurately from a 
text when comparing and contrasting themes and 
topics? 
Writers: How do writers support a point of view 
with reasons and information? 

Anchor and Supporting Texts

Anchor Text (Trade Book): Informational Text  
Explorers: Triumphs and Troubles by Paul Mason 1000L
Supporting Text (Text Collection): Literary Text  
Pedro’s Journal by Pan Conrad 1020L
Supporting Text (Text Collection): Literary Text 
“Secrets of the Canyon Cave” by Gaby Triana 810L
Poetry
“A Map and a Dream” by Karen O’Donnell Taylor
“Cliff Dwelling” by John Gould Fletcher
“Learning the World” by Kristine O’Connell George

Goals

Readers will use details in texts to compare and contrast 
topics. 
Writers will compose opinion pieces on topics or texts, 
supporting a point of view with reasons and information and 
quoting accurately from text. 
Learners will explain both positive and negative effects caused 
by various explorations.

Grade 5 Unit 4 

Exploring New Worlds
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STANDARDS MAPS

MODULE B

PBA Description Enduring Understandings

Opinion Task: Write an Opinion Essay
Students will use the information on pp. 30–31 of Explorers 
of North America as well as what they have learned about 
explorations to write an opinion essay. They will name five 
items they think would be the most important to bring on an 
exploration. 
Students will:

•  introduce the topic and state their opinions.
•   use an organizational structure in which ideas are 
logically grouped to support why these items would be 
the most important.

•   provide logically ordered reasons with facts and details 
to support their opinion.

•   link their opinion with reasons using words, phrases, 
and clauses.

•  provide a conclusion.

Readers understand that texts can have multiple 
themes and main ideas. 
Writers understand that a conclusion summarizes 
the opinion presented. 
Learners understand that exploration 
and settlement altered people’s views and 
understandings of the world.

Essential Questions

Readers: How do readers determine multiple 
themes and main ideas in texts? 
Writers: How do writers develop a strong 
conclusion when writing an opinion? 

Anchor and Supporting Texts

Anchor Text (Trade Book): Literary Text  
Beyond the Horizon by Paul B. Mason 890L
Supporting Text (Trade Book): Informational Text  
Explorers of North America by Christine Taylor-Butler 650L
Supporting Text (Text Collection): Informational Text 
New Beginnings: Jamestown and the Virginia Colony by 
Daniel Rosen 610L
Poetry
“Latitude Longitude Dreams” by Drew Lamm and James 
Hildreth
“Christopher Columbus” by J. Patrick Lewis
“Early Explorers” by Marilyn Singer 

Goals

Readers will identify multiple themes and ideas in various 
texts. 
Writers will state and support an opinion and include a strong 
conclusion. 
Learners will explain how exploration and settlement changed 
people’s views about the world.

Exploring New Worlds
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Grade 5

READING STANDARDS FOR LITERATURE

Key Ideas and Details

Quote accurately from a text when 
explaining what the text says explicitly 
and when drawing inferences from the 
text. 

TG U1: 124–125, 144–146, 154–156, 212–213, 242–243, 257–259
TG U2: 72–73, 92–94
TG U3: 57–58, 212–214, 214–216
TG U4: 162, 224, 226–228

Determine a theme of a story, drama, or 
poem from details in the text, including 
how characters in a story or drama 
respond to challenges or how the 
speaker in a poem reflects upon a topic; 
summarize the text. 

TG U1: 42–43, 52–53, 82–84, 92–94, 96–97, 112–113, 132–134, 244–
246, 246–247, 287
TG U2: 42–43, 47–48, 62–64, 64–66, 66–67, 92–94, 94–96, 96–97,  
112–114, 114–116, 116–117, 142–143
TG U3: 122–124, 124–126, 126–127, 282–283, 284–286, 286–288
TG U4: 102, 104, 106–107, 122, 124, 126–127, 152, 222, 382, 384,  
386–388

Compare and contrast two or more 
characters, settings, or events in a story 
or drama, drawing on specific details in 
the text (e.g., how characters interact). 

TG U1: 12–14, 64–66, 66–67, 122–124, 126–127, 164–165, 222–223
TG U2: 122–124, 124–126, 126–127, 142–144
TG U3: 12–14, 14–16, 16–17, 52–54, 54–56, 56–57, 82–84, 84–86, 
86–87, 152–154, 154–156, 156–157, 222–223, 224–226, 226–228
TG U4: 112, 114, 116–117, 174, 176–177, 212, 214, 216–218

Craft and Structure 

Determine the meaning of words and 
phrases as they are used in a text, 
including figurative language such as 
metaphors and similes. 

TG U1: 14–16, 22–24, 26–27, 34, 44, 84, 87, 104, 154, 234–235,  
254–255, 257–259, 340–342
TG U2: 54–55, 57, 132, 154, 156
TG U3: 34–35, 62–64, 64–66, 66–67, 114–116, 116–117, 122
TG U4: 132, 134, 137, 164, 166–167, 242, 244, 246–248

Explain how a series of chapters, scenes, 
or stanzas fits together to provide the 
overall structure of a particular story, 
drama, or poem. 

TG U1: 72–74, 92–93, 224–225, 242–243, 256–258, 272–274, 277–279
TG U2: 112–114, 182–184, 184–186
TG U3: 22, 32–33, 42–44, 44–46, 46–47, 52, 62, 72–73, 102–104,  
104–106, 106–107, 252–253, 254–256, 256–258
TG U4: 252, 254, 256–257, 282, 284, 286–288

Describe how a narrator’s or speaker’s 
point of view influences how events are 
described.

TG U1: 32–34, 153–155
TG U2: 12–14, 72–74
TG U3: 22–24, 27
TG U4: 92, 94, 96–97, 152, 154, 156–158

Standards 
for English Language Arts ReadyGEN ©2016 Grade 5
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STANDARDS 
FOR ENGLISH LANGUAGE ARTS

Integration of Knowledge and Ideas

Analyze how visual and multimedia 
elements contribute to the meaning, 
tone, or beauty of a text (e.g., graphic 
novel, multimedia presentation of fiction, 
folktale, myth, poem). 

TG U1: 163–165, 226–227, 246–247, 252–253
TG U2: 22–24, 24–26, 26–27, 37–38, 47–48, 82–84, 84–86, 86–87, 172, 
174, 177–178
TG U3: 92–94, 94–96, 96–97, 104–106, 106–107, 174–175, 242–244, 
244–246, 246–247, 272–273, 274–276, 276–278
TG U4: 26

Compare and contrast stories in 
the same genre (e.g., mysteries and 
adventure stories) on their approaches to 
similar themes and topics. 

TG U1: 142–144, 146–147, 172–173, 176–177, 182–183, 186–188
TG U2: 142–144
TG U3: 172–174, 176–177, 182–183, 184–186, 186–188
TG U4: 172–174, 176–178

Range of Reading and Level of Text Complexity

By the end of the year, read and 
comprehend literature, including stories, 
dramas, and poetry, at the high end of 
the grades 4–5 text complexity band 
independently and proficiently. 

TG U1: 15, 35, 65, 85, 95, 125, 145, 175, 215, 225, 235, 255, 275,  
315, 335
TG U2: 35, 45, 15, 95, 55, 135, 145, 275, 295, 375, 72, 82, 92, 102
TG U3: 15, 25, 45, 55, 75, 85, 225, 245, 255, 265, 275, 295
TG U4: 15, 25, 95, 155, 235, 252, 262, 272, 282

READING STANDARDS FOR INFORMATIONAL TEXT

Key Ideas and Details

Quote accurately from a text when 
explaining what the text says explicitly 
and when drawing inferences from the 
text.

TG U1: 37, 313–314, 353–355, 343–344
TG U2: 162–164, 216–217, 252–254, 254–256, 256–257, 322–323,  
337–339, 342–344
TG U3: 312–314, 314–316, 316–317, 334
TG U4: 12–13, 62, 172, 182, 316

Determine two or more main ideas of a 
text and explain how they are supported 
by key details; summarize the text.

TG U1: 292–294, 296–297, 302–304, 306–307, 342–343, 345–347,  
362–364
TG U2: 212–214, 214–216, 216–217, 242–244, 244–246, 246–247,  
282–284, 284–286, 286–287, 322, 324–325, 326–328
TG U3: 132–134, 134–135, 137, 142, 312, 332, 337, 352
TG U4: 22, 42, 312, 322, 324, 326–327, 352, 362

Explain the relationships or interactions 
between two or more individuals, 
events, ideas, or concepts in a historical, 
scientific, or technical text based on 
specific information in the text. 

TG U1: 136–137, 292–294, 352–354, 362–364, 366–368
TG U2: 102, 104–105, 106–107, 222–224, 224–226, 226–227, 262–264, 
264–266, 266–267, 352–353, 354–356, 356–358
TG U3: 142–144, 144–146, 146–147, 312–313, 316–318
TG U4: 24, 72, 82, 84, 86–87, 302, 304, 306–307, 362, 364, 366–368

Standards 
for English Language Arts ReadyGEN ©2016 Grade 5
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Craft and Structure

Determine the meaning of general 
academic and domain-specific words 
and phrases in a text relevant to a grade 
5 topic or subject area. 

TG U1: 293–294, 307–309, 312–314, 316–317, 323–324, 327–328,  
364–365, 374–376
TG U2: 232–234, 234–235, 362–363, 364–366, 366–368
TG U3: 324–326, 362–363, 364–366, 366–368
TG U4: 314–316

Compare and contrast the overall 
structure (e.g., chronology, comparison, 
cause/effect, problem/solution) of events, 
ideas, concepts, or information in two or 
more texts. 

TG U1: 332–333, 372–374, 383–385
TG U2: 104–106, 106–107, 162–164, 224–226, 226–227, 312–314,  
314–316, 316–317, 372–373, 374–376, 376–378
TG U3: 182–184, 184–186, 186–187, 342–343, 344–346, 346–348
TG U4: 144–146, 344–346, 372–374

Analyze multiple accounts of the 
same event or topic, noting important 
similarities and differences in the point of 
view they represent.

TG U1: 332–334, 336–337, 382–384, 386–388
TG U2: 302–304, 304–306
TG U3: 342–344, 344–346, 346–347, 382–383, 384–386, 386–388
TG U4: 184–186, 374–376

Integration of Knowledge and Ideas

Draw on information from multiple print or 
digital sources, demonstrating the ability 
to locate an answer to a question quickly 
or to solve a problem efficiently. 

TG U1: 253–254
TG U2: 244–246, 246–248
TG U3: 182–184, 308–309, 372, 389
TG U4: 108, 309–311

Explain how an author uses reasons and 
evidence to support particular points 
in a text, identifying which reasons and 
evidence support which point(s). 

TG U1: 36–37, 324–326, 326–328
TG U2: 152–154, 154–156, 156–157, 242–244, 332–334, 334–336
TG U3: 322, 324, 332, 334–335, 352–353, 354–356, 356–358
TG U4: 14, 16–17, 32, 44–46, 292–293, 332–334

Integrate information from several texts 
on the same topic in order to write or 
speak about the subject knowledgeably. 

TG U1: 137–139, 382–384
TG U2: 382–384, 384–386
TG U3: 372–373, 374–376, 376–378
TG U4: 372–374

Range of Reading and Level of Text Complexity

By the end of the year, read and 
comprehend informational texts, 
including history/social studies, science, 
and technical texts, at the high end of 
the grades 4–5 text complexity band 
independently and proficiently. 

TG U1: 295, 305, 325, 342
TG U2: 65, 165, 215, 225, 235, 245, 265, 315
TG U3: 35, 95, 115, 135, 165, 345, 375, 385
TG U4: 45, 55, 65, 185, 265, 315, 335
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Reading StandaRdS: Foundational SkillS

Phonics and Word Recognition

Know and apply grade–level phonics and 
word analysis skills in decoding words. 

tg u1: FS2–4, FS4–5, FS6–7, FS8–13, FS15–19, FS20–21, FS23–25
tg u2: FS2–11, FS13–17, FS19, FS21, FS23, FS25
tg u3: 19–20, FS2–3, FS4–5, FS6–8, FS8–10, FS12–17, FS19–21,  
FS22–24, FS24–26
tg u4: 2, 4–5, 7–8, 10, 12, 14, 16–17, 19–21, 24

Use combined knowledge of all letter–
sound correspondences, syllabication 
patterns, and morphology (e.g., roots 
and affixes) to read accurately unfamiliar 
multisyllabic words in context and out of 
context. 

tg u1: FS2–4, FS7–9, FS9–10, FS16–18, FS25–27
tg u2: FS2–3, FS6–7, FS9–10, FS13–15, FS17–19, FS21–23
tg u3: FS4–6, FS6–7, FS10–12, FS15–17, FS23–25
tg u4: 2–4, 10, 14–16, 23–25

Fluency

Read with sufficient accuracy and fluency 
to support comprehension. 

tg u1: 297, 387
tg u2: 47, 87, 127, 187, 277, 297, 317, 357, 387
tg u3: 27, 87, 127, 177, 217, 247, 327
tg u4: 67, 127, 167, 247, 327, 357, 377

Read grade-level text with purpose and 
understanding. 

tg u1: 56–57, 106–107, 127, 217, 327, FS4–6
tg u2: 25, 27, 77, 387
tg u3: 287, 327
tg u4: 157, 347

Read grade-level prose and poetry  
orally with accuracy, appropriate rate, 
and expression on successive readings. 

tg u1: 17, 27, 67, 97, 157, 177, 187, 247, 267, 277, 317, 357, 367, 377
tg u2: 17, 47, 67, 77, 127, 147, 157, 227, 247, 287, 317, 347, 357, 
367, 377
tg u3: 17, 67, 77, 87, 117, 167, 187, 227, 237, 277, 317, 347, 367, 377
tg u4: 47, 67, 117, 127, 147, 157, 177, 217, 227, 267, 297, 327, 347, 
357, 377

Use context to confirm or self-correct 
word recognition and understanding, 
rereading as necessary. 

tg u1: FS11–12, FS13–15, FS16–18, FS23–24, FS25–27
tg u2: FS3–5, FS7–8, FS10–12, FS12–13, FS16, FS19, FS22, FS25–26
tg u3: FS8–9, FS10–12, FS15–17
tg u4: 10
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text types and Purposes

Write opinion pieces on topics or texts, 
supporting a point of view with reasons 
and information. 

tg U1: 108–110, 118–120, 378–380
tg U2: 18–20, 38–40, 58–60, 118–120, 388–390
tg U3: 108–110, 118–120, 378–380, 388–390
tg U4: 48–50, 68–70, 98–100, 128–130, 258–260

Introduce a topic or text clearly, state 
an opinion, and create an organizational 
structure in which ideas are logically 
grouped to support the writer’s purpose.  

tg U1: 108–110, 118–120, 378–380
tg U2: 48–50
tg U3: 108–110, 118–120, 378–380
tg U4: 48–50, 68–70, 218–220, 238–240, 392

Provide logically ordered reasons that are 
supported by facts and details. 

tg U1: 108–110, 118–120, 378–380, 388–390
tg U2: 78–80, 20–21, 40–42, 190–192
tg U3: 108–110, 378–380, 388–390
tg U4: 178–180, 248–250, 268–270, 392

Link opinion and reasons using words, 
phrases, and clauses (e.g., consequently, 
specifically). 

tg U1: 118–120, 388–390
tg U2: 70–72, 88–90, 148–150, 192–194
tg U3: 108–110, 118–120, 390
tg U4: 88–90, 278–280, 392

Provide a concluding statement or 
section related to the opinion presented. 

tg U1: 118–120, 388–390
tg U2: 98–100, 190–191, 192–193, 390–392
tg U3: 108–110, 118–120
tg U4: 98–100, 288–290, 392

Write informative/explanatory texts to 
examine a topic and convey ideas and 
information clearly. 

tg U1: 268–270, 278–280, 348–350, 358–360, 392–393, 396–398,  
160–162
tg U2: 218–220, 268–270, 278–280, 298–300, 338–340
tg U3: 228–230
tg U4: 18–20, 28–30, 38–40, 118–120, 308–310

Introduce a topic clearly, provide a 
general observation and focus, and group 
related information logically; include 
formatting (e.g., headings), illustrations, 
and multimedia when useful to aiding 
comprehension. 

tg U1: 218–220, 228–230, 328–330, 394–395, 396–398
tg U2: 218–220, 228–230, 268–270, 298–300, 328–330
tg U3: 218–220, 228–230, 278–280, 328–330, 392
tg U4: 28–30, 308–310

Develop the topic with facts, definitions, 
concrete details, quotations, or other 
information and examples related to the 
topic. 

tg U1: 238–240, 248–250, 258–260, 268–270, 394–395, 396–398
tg U2: 238–240, 248–250, 392–394
tg U3: 238–240, 248–250, 258–260, 392
tg U4: 18–20, 38–40
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Text Types and Purposes continued

Link ideas within and across categories 
of information using words, phrases,  
and clauses (e.g., in contrast, especially). 

TG U1: 278–280
TG U2: 278–280, 392–394
TG U3: 268–270, 392
TG U4: 392

Use precise language and domain-
specific vocabulary to inform about or 
explain the topic. 

TG U1: 258–260, 348–350, 395–397, 290–292
TG U2: 258–260, 348–350, 392–394
TG U3: 268–270, 392, 396
TG U4: 38

Provide a concluding statement or 
section related to the information or 
explanation presented. 

TG U1: 288–289, 338–340
TG U2: 288–290, 392–394
TG U3: 298–300, 392
TG U4: 392

Write narratives to develop real or 
imagined experiences or events using 
effective technique, descriptive details, 
and clear event sequences. 

TG U1: 20, 30, 40, 50, 60, 90, 100, 130, 140–141, 150–151, 196–198
TG U2: 70
TG U3: 18–20, 28–30, 38–40, 48–50, 128–130

Orient the reader by establishing a 
situation and introducing a narrator 
and/or characters; organize an event 
sequence that unfolds naturally. 

TG U1: 68–70, 78–80, 128–130, 138–140, 148–150, 192–194
TG U3: 18–20, 28–30, 48–50, 192
TG U4: 192

Use narrative techniques, such as 
dialogue, description, and pacing, to 
develop experiences and events or show 
the responses of characters to situations.  

TG U1: 18–20, 48–50, 98–100, 138–140, 158–160, 196–198
TG U2: 196–198
TG U3: 38–40, 58–60, 68–70, 78–80, 98–100, 192
TG U4: 192

Use a variety of transitional words, 
phrases, and clauses to manage the 
sequence of events.

TG U1: 68–70, 139–140, 192–193, 196–198
TG U2: 196–198
TG U3: 48–50, 138–140, 148–150, 192
TG U4: 192

Use concrete words and phrases and 
sensory details to convey experiences 
and events precisely. 

TG U1: 58–60, 78–80, 139–141
TG U2: 139–141
TG U3: 38–40, 88–90, 192
TG U4: 192

Provide a conclusion that follows from 
the narrated experiences or events. 

TG U1: 98–100, 192–193, 196–198
TG U2: 196–198
TG U3: 98–100, 192
TG U4: 192
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Text Types and Purposes continued

Produce clear and coherent writing in 
which the development and organization 
are appropriate to task, purpose, and 
audience. 

TG U1: 49–50, 229–230, 130–132, 169–171, 219–220, 249–251,  
318–320, 328–330, 394–396
TG U2: 68–70, 260–261, 350–352
TG U3: 338–340
TG U4: 78–80, 138–140, 258–260, 338–340

Production and Distribution of Writing

With guidance and support from peers 
and adults, develop and strengthen 
writing as needed by planning, revising, 
editing, rewriting, or trying a new 
approach. 

TG U1: 158–160, 148–150, 248–250, 349–350, 358–360
TG U2: 78–80, 98–100, 88–90, 348–350, 358–360
TG U3: 148–150, 158–160, 348–350, 358–360
TG U4: 148–150, 158–160, 298–300, 358–360, 368–370

With some guidance and support from 
adults, use technology, including the 
Internet, to produce and publish writing 
as well as to interact and collaborate with 
others; demonstrate sufficient command 
of keyboarding skills to type a minimum 
of two pages in a single sitting. 

TG U1: 30, 50, 130, 140, 150, 160, 170, 194, 198, 240, 260, 300, 330, 
370
TG U2: 50, 80, 90, 100, 130, 150, 170, 194, 230, 260, 310, 320, 390, 
394
TG U3: 20, 90, 100, 160, 190, 194, 220, 230, 240, 260, 270, 280, 290, 
320, 340
TG U4: 20, 60, 80, 110, 120, 140, 160, 180, 190, 194, 220, 240, 360, 
370, 394

Conduct short research projects that 
use several sources to build knowledge 
through investigation of different aspects 
of a topic. 

TG U1: 178–180, 188–190, 219–220, 238–240, 308–310
TG U2: 178–180, 308–310
TG U3: 178–180, 188–190, 308–310
TG U4: 108–110, 318–320

Research to Build and Present Knowledge

Recall relevant information from 
experiences or gather relevant 
information from print and digital sources; 
summarize or paraphrase information in 
notes and finished work, and provide a 
list of sources. 

TG U1: 178–180, 188–190, 249–250, 308–310, 318–320
TG U2: 178–180, 318–320, 378–380
TG U3: 288–290, 308–310
TG U4: 58–60, 108–110, 228–230, 308–310, 318–320

Draw evidence from literary or 
informational texts to support analysis, 
reflection, and research. 

TG U1: 28–30, 38–40, 298–300
TG U2: 28–30, 68–70, 378–380
TG U3: 318–320
TG U4: 18–20, 38–40, 108–110, 118–120

Apply grade 5 Reading standards to 
literature (e.g., “Compare and contrast 
two or more characters, settings, or 
events in a story or a drama, drawing 
on specific details in the text [e.g., how 
characters interact]”). 

TG U1: 18–20, 30, 40, 50–52, 60–62, 70–71, 80–81, 90–92, 298–300
TG U2: 18–20, 28–30, 298–300
TG U3: 108–110, 118–120
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Research to Build and Present Knowledge continued

Apply grade 5 Reading standards to 
informational texts (e.g., “Explain how 
an author uses reasons and evidence 
to support particular points in a text, 
identifying which reasons and evidence 
support which point[s]”). 

TG U1: 240, 250–252, 260–262, 270–271, 280–281, 290–292, 298–300, 
310–312, 320–321, 330–331, 350–352
TG U2: 58–60, 68–70, 78–80, 378–380
TG U3: 178–180, 388–390, 393
TG U4: 18–20, 38–40

Range of Writing

Write routinely over extended time frames 
(time for research, reflection, and revision) 
and shorter time frames (a single sitting 
or a day or two) for a range of discipline-
specific tasks, purposes, and audiences. 

TG U1: 40, 70, 90, 110, 120, 192, 220, 240, 260, 290, 300, 320, 350, 
380
TG U2: 20, 50, 100, 130, 160, 192, 230, 250, 270, 300, 310, 330, 360, 
370, 392
TG U3: 30, 60, 80, 140, 170, 192, 220, 240, 260, 280, 300, 320, 340, 
370, 380
TG U4: 20, 50, 90, 130, 150, 192, 230, 250, 270, 290, 330, 350, 380, 
392

SPeaKinG and LiSTeninG STandaRdS

Comprehension and Collaboration

Engage effectively in a range of 
collaborative discussions (one-on-one, 
in groups, and teacher-led) with diverse 
partners on grade 5 topics and texts, 
building on others’ ideas and expressing 
their own clearly.

TG U1: 14, 34, 54, 74, 124, 164, 184, 214, 254, 284, 314, 344, 364
TG U2: 13, 33, 53, 73, 103, 113, 163, 213, 243, 263, 293, 323, 343, 363
TG U3: 363
TG U4: 23, 53, 104, 143, 153, 294, 304, 314, 324, 334, 343, 353

Come to discussions prepared, having 
read or studied required material; 
explicitly draw on that preparation and 
other information known about the  
topic to explore ideas under discussion.  

TG U2: 123, 244, 293
TG U3: 293
TG U4: 14, 62, 124, 304

Follow agreed-upon rules for discussions 
and carry out assigned roles. 

TG U1: 12, 32, 42, 72, 92, 102, 152, 222, 242, 252, 272, 342, 372
TG U2: 22, 52, 72, 132, 198, 222, 252, 262, 282, 292, 332, 352, 372, 382
TG U3: 382
TG U4: 22, 32, 72, 102, 132, 162, 172, 212, 242, 252, 312, 352, 372, 
392, 398

Pose and respond to specific questions 
by making comments that contribute 
to the discussion and elaborate on the 
remarks of others. 

TG U1: 134
TG U2: 134
TG U3: 134
TG U4: 244
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Comprehension and Collaboration continued

Review the key ideas expressed and 
draw conclusions in light of information 
and knowledge gained from the 
discussions. 

TG U1: 102, 194, 323
TG U2: 198, 398
TG U3: 398
TG U4: 54, 173, 182, 384

Summarize a written text read aloud 
or information presented in diverse 
media and formats, including visually, 
quantitatively, and orally. 

TG U1: 32, 82, 92, 102, 112, 142, 172, 182, 352
TG U2: 132, 142–144, 152–153, 162–163, 172–174, 182–184
TG U4: 72, 102, 154, 182, 198, 314

Summarize the points a speaker makes 
and explain how each claim is supported 
by reasons and evidence. 

TG U2: 198, 370, 390, 398
TG U3: 398
TG U4: 169–170, 198

Presentation of Knowledge and Ideas

Report on a topic or text or present an 
opinion, sequencing ideas logically and 
using appropriate facts and relevant, 
descriptive details to support main 
ideas or themes; speak clearly at an 
understandable pace.

TG U1: 110, 120–122, 158–160, 220–221, 230–231, 330–332, 380, 
368–370, 390, 398
TG U2: 30, 40, 160, 170, 192, 198, 290, 310, 368, 370, 390
TG U3: 60, 80, 170, 180, 198, 340, 379, 390, 398

Include multimedia components (e.g., 
graphics, sound) and visual displays 
in presentations when appropriate to 
enhance the development of main ideas 
or themes. 

TG U1: 50, 70, 140, 194, 270, 330, 350–352, 360–361, 370–371, 394–
396
TG U2: 168–170, 192–193, 194–196, 328–330, 392–394
TG U4: 198, 378, 393–394, 398

Adapt speech to a variety of contexts 
and tasks, using formal English when 
appropriate to task and situation. 

TG U2: 168, 368
TG U3: 368
TG U4: 378, 392

LanGUaGe STandardS

Conventions of Standard english

Demonstrate command of the 
conventions of standard English grammar 
and usage when writing or speaking. 

TG U1: 30–32, 100–101, 160–161, 240–241, 290–291, 320–321, 340–
341, 370–371, 380–382
TG U2: 20–21, 90–91, 140–141, 230–231, 280–281, 330–331, 380–382
TG U4: 30–31, 50–51, 80–81, 130–131, 250–251, 280–281, 350–352
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Conventions of Standard English continued 

Explain the function of conjunctions, 
prepositions, and interjections in general 
and their function in particular sentences

TG U2: 50–52, 60–61, 70–71, 90–91, 101–103, 110–111, 150–151, 
160–162
TG U3: 101–103
TG U4: 50–51, 60–61, 80–81, 90–91, 100–101, 140–142

Form and use the perfect (e.g., I had 
walked; I have walked; I will have walked) 
verb tenses. 

TG U1: 240–241, 250–252
TG U4: 30–32

Use verb tense to convey various times, 
sequences, states, and conditions. 

TG U1: 220–221, 260–261, 310–311, FS14–16, FS16–18, 321–323
TG U2: 359, FS8–9
TG U3: 359
TG U4: 359

Recognize and correct inappropriate 
shifts in verb tense.

TG U1: 320
TG U2: 231
TG U3: 231
TG U4: 231

Use correlative conjunctions (e.g., either/
or, neither/nor). 

TG U2: 110–111, 159
TG U3: 159
TG U4: 110–111, 120–122

Demonstrate command of the 
conventions of standard English 
capitalization, punctuation, and spelling 
when writing. 

TG U1: 80–82, 90–91, 158–160, 358–360
TG U2: 158–160, 348–350, 358–360
TG U4: 158–160, 195, 368–370, 395

Use punctuation to separate items in a 
series.

TG U2: 280–281, 290–292
TG U4: 290–291, 300–302

Use a comma to separate an introductory 
element from the rest of the sentence. 

TG U2: 300–301
TG U4: 310–311, 320–322

Use a comma to set off the words yes 
and no (e.g., Yes, thank you), to set off a 
tag question from the rest of the sentence 
(e.g., It’s true, isn’t it?), and to indicate 
direct address (e.g., Is that you, Steve?).  

TG U2: 310–311
TG U4: 330–331, 340–342

Use underlining, quotation marks, or 
italics to indicate titles of works.

TG U2: 340–342, 350–351, 360–361, 370–372
TG U4: 360–361, 370–372
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Knowledge of Language

Use knowledge of language and its 
conventions when writing, speaking, 
reading, or listening. 

TG U1: 30, 50, 80, 130, 170, 190, 240, 250, 260, 290, 310, 340, 360, 380
TG U2: 40, 60, 140, 160, 180, 190, 230, 250, 270, 300, 340, 370, 380
TG U3: 380
TG U4: 30, 60, 70, 100, 120, 150, 170, 190, 230, 260, 280, 300, 330, 380

Expand, combine, and reduce sentences 
for meaning, reader/listener interest, and 
style. 

TG U2: 170–171, 180–182
TG U4: 38, 160–161, 259

Compare and contrast the varieties of 
English (e.g., dialects, registers) used in 
stories, dramas, or poems. 

TG U2: 134
TG U3: 134
TG U4: 134

Vocabulary Acquisition and Use

Determine or clarify the meaning of 
unknown and multiple-meaning words 
and phrases based on grade 5 reading 
and content, choosing flexibly from a 
range of strategies 

TG U1: 303–304, 305–306, 313–315, 315–317, FS7–9, FS10–11,  
FS13–15, FS17–19, FS25
TG U2: FS3–4, FS7–8, FS10–12, FS12–14, FS19–21, FS23, FS25
TG U3: 122–123, 262–263, 264–266, 266–268
TG U4: 8–9, 11, 13, 25, 23, 33, 43, 103, 123, 273, 293, 323, 383

Use context (e.g., cause/effect 
relationships and comparisons in text) 
as a clue to the meaning of a word or 
phrase. 

TG U1: 53–55, 63–64, 303–304, 363–365, FS9–11, FS15, FS17, FS19
TG U2: FS6–8, FS11–13, FS15–16, FS19–20, FS22, FS25
TG U3: FS25
TG U4: 10–12, 63, 273

Use common, grade-appropriate Greek 
and Latin affixes and roots as clues to 
the meaning of a word (e.g., photograph, 
photosynthesis). 

TG U1: FS5–7, 22–24, 42–43, 52–53, 362–363, 372–374
TG U2: FS15–17
TG U4: 3–5, 17–19

Consult reference materials (e.g., 
dictionaries, glossaries, thesauruses), 
both print and digital, to find the 
pronunciation and determine or clarify 
the precise meaning of key words and 
phrases. 

TG U1: , 262, 303, 305, 313, 315, FS6–8, FS9–10, FS12–13, FS17–19, 
FS20–22
TG U2: 235, 360, FS3–7, FS12–13, FS14–16, FS16–18, FS21–22
TG U3: 235
TG U4: 6, 8–10, 15, 18, 20, 23, 25

Demonstrate understanding of figurative 
language, word relationships, and 
nuances in word meanings. 

TG U1: 23–25, 26–27, 83–85, 104–106, 344–346, 346–348, FS11–13
TG U2: 366–368, FS11–13
TG U4: 132–134, 137, 164–166

Interpret figurative language, including 
similes and metaphors, in context. 

TG U1: 22–23, 25–27, 83–85, 104–106, 344–346, 346–347, 353
TG U2: 34–36, 43–44, 132–133, 135–137, 364–366
TG U4: 132, 134–135, 137, 164–166
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Vocabulary Acquisition and Use continued

Recognize and explain the meaning of 
common idioms, adages, and proverbs. 

TG U1: 73, 23, 33, 43, 53, 63, 73, 133, 153, 163, 213, 233, 363
TG U2: 39, 53, 83, 104, 113, 123, 153, 213, 243, 273, 283, 303, 333, 
343, 353, 363, FS14
TG U3: 104
TG U4: 13, 73, 163, 223, 233, 243, 313

Use the relationship between particular 
words (e.g., synonyms, antonyms, 
homographs) to better understand each 
of the words. 

TG U1: 121, 162, 272, 282, 292, 302, FS11–12, FS17–19
TG U2: FS2, FS9
TG U3: FS9
TG U4: 23–25

Acquire and use accurately grade-
appropriate general academic and 
domain-specific words and phrases, 
including those that signal contrast, 
addition, and other logical relationships 
(e.g., however, although, nevertheless, 
similarly, moreover, in addition). 

TG U1: 24, 44, 64, 84, 114, 134, 164, 214, 234, 294, 314, 344, 364, 
374, 384
TG U2: 14, 54, 74, 144, 174, 224, 254, 284, 304, 324, 364, 384
TG U3: 384
TG U4: 14, 24, 34, 74, 84, 154, 184, 254, 274, 284, 294, 304, 314,  
324, 364
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